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THE UNIVERSITY OF TEXAS AT AUSTIN 
STEVE HICKS SCHOOL OF SOCIAL WORK 

 
Course Number: SW 383R  Instructor: Michael D. Romero, LCSW-S 
Unique Number: 61840 Email: michaeldavidromero@utexas.edu 
Semester: Fall 2023 Office: 3.124K 
Meeting Time Wednesdays 

8:30am – 12:30pm 
Office Phone: 512-851-1307 (call/text) 

Meeting Place SSW 2.112 Office Hours: Wednesdays, 12:30pm – 1:30pm 
   Other times by appointment 

 

Social Work Practice I 
 

I. STANDARDIZED COURSE DESCRIPTION    
 
Standardized Course Description: This course provides an introduction to social work practice 
methodology and professional use of self from a generalist perspective for social work practice with 
diverse individuals, families, groups, organizations and communities in conjunction with practicum 
education. 
 

II. STANDARDIZED COURSE OBJECTIVES 
Standardized Course Objectives: Upon completion of this course, students will be able to: 

1. Identify and begin to apply social work values and principles of ethical decision making as articulated 
by the NASW Code of Ethics; 

2. Demonstrate an understanding of professional use of self and awareness of personal values in the 
development and maintenance of purposeful, problem solving relationships with multiple levels of 
client systems, as well as cooperative and constructive relationships with agency staff, other 
professionals and community members; 

3. Utilize professional communication skills, supervision and consultation in the effective and ethical 
provision of services to diverse individuals, families, groups, organizations and communities; 

4. Demonstrate an understanding of the impact of organizational and community context on service 
delivery through the in-depth analysis of the assigned practicum agency; 

5. Demonstrate knowledge of the historical roots and major developments of the social work 
profession and its commitment to promote social and economic justice for populations at risk; 

6. Systematically apply an eco-systems framework to engage client systems in identifying target 
systems and goals, and in analyzing, implementing and evaluating interventions that enhance client 
system strengths, capacities, assets and resources in relation to their environment; 

7. Recognize the influence of socioeconomic status, age, developmental level, gender, culture, race, 
ethnicity, physical status, sexual orientation and spiritual beliefs on assessment, planning, 
intervention and evaluation at all levels of practice; 

8. Demonstrate familiarity with basic concepts and methodology related to work with small groups in 
agency, organization and community settings; 

9. Identify the importance of empirically based knowledge to evaluate and improve practice, policy 
and social service delivery. 
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III. TEACHING METHODS 
 

 “A well-designed curriculum was not enough to create the space that the students needed, nor to 
overcome their learned belief that the enrichment of their minds was to be paid for by the suffering of 
their bodies and spirits, that, in other words, being 'successful' in university meant to drive the self into 
ill health. We needed to develop a compassionate pedagogy that would help students—and ourselves—
to claim our right to be well” ~Dickson and Summerville  
 
This course is taught using a Compassionate Pedagogy approach. From the Baylor University website, 
“Compassionate pedagogy is a collection of teaching practices designed to foster human connection, 
communication, and wellbeing. The approach revolves around listening to students’ lived experiences 
and offering flexibility to accommodate their struggles.” Baylor Compassionate Pedagogy  
 
Considering this approach, I teach using a variety of teaching methods to foster a stimulating, creative 
and collaborative learning community. These methods intentionally draw on diverse pedagogical 
approaches to be inclusive of a variety of learning styles; activities include readings, writings, small 
group discussions, role-play, lectures, videos, inclass group activities, learning activities in the 
community and self-reflection. Experiential learning that builds upon your field instruction will be 
emphasized.  
 
For a meaningful experience in this class, you are encouraged to actively participate, take risks, stretch 
your creativity, apply your critical thinking skills, and attend class regularly. This course will highlight 
diverse perspectives of thought and will encourage you to engage in new ways of thinking that may be 
represented by speakers, the professor, and classmates from diverse backgrounds. You are encouraged 
to ask questions, raise issues, provide the instructor with feedback, and meet with me individually as 
needed to enhance your learning.  
 
In this course you will find a number of approaches to teaching that may be new to you, and I welcome 
conversation around these approaches. These are designed to support a community of compassion, a 
community of connection, and a community of lifelong learners.  
 
Accessibility Statement  
 
I strive to create a learning experience that is as inclusive in accessibility as possible. If you anticipate 
any issues related to format, materials, or requirements for this course, please schedule a time to meet 
with me so can explore potential options. Students with disabilities may also wish to work with the 
Office of Accessible Education and Student Support to discuss a range of options to removing barriers in 
this course, including official accommodations. You can visit their website for contact and additional 
information: https://diversity.utexas.edu/disability/. If you have already been approved for 
accommodations through the Office of Disability and Access, please meet with me so we can develop an 
implementation plan together. 
 

IV. REQUIRED TEXT AND MATERIALS 
 
Hepworth, D., Vang, P.D., Blakey, J., Schwalbe, C., Evans, C., Rooney, R., Rooney, G., Strom, K. (2023). 
Direct Social Work Practice: Theories and skills. (11th ed.). © Cengage Learning, Inc.  
    Note: It is important that we use the 11th ed. as it has major updates that are useful and timely. 
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Articles, podcasts and/or short videos are assigned weekly to supplement readings from the text. These 
will be posted on Canvas.  
 
Additional Recommended text:  
 
Finn, J. (2020) Just Practice: A social justice approach to social work. (4th ed.) ©Oxford University Press.  
 
_____________________________________________________________________________________ 
  

V. COURSE REQUIREMENTS 
 
 

1. Chapter reading quizzes (10 points) 5 Quizzes, due dates listed below and on Canvas      
 

2. A Part of My Identity (10 points)                                                                                         Due  9/14/22 

This assignment’s goal is for us to learn from each other, appreciate our individual team members’ 
diversity, history, positionality and strengths.  

You will bring something to class to share or present that represents a part of your identity. This could 
be a story, song, dish/food, clothing, photo, video, etc. You’ll present the part of your identity and 
include what you’d like others to know about this part of your identity as well as how it may relate/offer 
strengths to your service as a social worker. The class will ask questions to learn more from you. Each 
sharer will have up to 10 total minutes. 

3. Agency Analysis and Presentation (20 points)                                                                 Due 9/28/22 

The agency analysis and presentation are designed to thoroughly acquaint the student and classmates 
with the student’s field placement. Options for submission and assignment details will be available on 
canvas.  
 

4. Video Role Play and Critique Paper (2 parts! Total: 20 points)                      Video Due 10/26/22 
                           Paper due 11/2/22 
          
Each student will work with peer from class and video an interview with that student peer. The video 
will be reviewed by Michael and a review team, and feedback will be provided to the interviewer by all 
review team members. Each student will write a critique of his or her beginning interviewing skills based 
on the video role play, review of the recording, and the feedback provided by the review team.  
 
The goals of this assignment are for students to:  
a) Gather and synthesize relevant data;  
b) Assess a client’s present situation;  
c) Demonstrate professional communication skills; and  
d) Practice and receive feedback on relational skills, including the use of verbal and nonverbal social 
work skills to build rapport and gather relevant information.  
 
More information will be on Canvas. 
 

5. Multidimensional Case Assessment (20 points)                                                       Due  11/16/22 
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Case assessment refers to the process of collection and evaluation of biopsychosocial-spiritual 
information, and  the report that describes the worker’s inferences and resulting intervention plan based 
on the information collected. 
 
You will write a case assessment based on work with a client in your field placement. The assessment 
should be concise yet comprehensive, demonstrating a clear knowledge of the assessment process 
based on practice experience, class lecture and learning, and guidelines and readings provided. The 
assessment paper should be written from a strengths perspective and address cultural diversity and 
competency issues. 
 
The goals of this assignment are to give students the opportunity to: 
a) Gather relevant client data; 
b) Practice engagement, relational, and interviewing skills; 
b) Assess a client’s past and present situations; and 
c) Synthesize information into a professional report. 
More information on this assignment will be provided in Canvas 
 
 

SW Practice I Assignments  
(Note, Practicum Seminar has additional assignments see Practicum Seminar 
Syllabus) 1. Quizzes (5)   
2. A Part of My Identity 
3. Agency Analysis & Presentation 
4. Video Role Play & Paper 
5. Multidimensional Case Assessment 
 

 
In alignment with the compassionate pedagogical approach to this course, I have adopted an ungrading 
practice to assessment. This means that individual assignments will not earn traditional points or letter 
grades. Instead, you will receive analytic feedback in the form of questions and comments to support 
your continued learning. At the end of the semester, you will assign yourself a letter grade based on 
your work and continued conversations around the feedback you have received throughout the 
semester. This letter grade will be supported by a short narrative statement. The goal of ungrading is to 
provide a learning space where you feel free to set your own intentions, to take risks, to reframe failure, 
to understand how you learn best, and to prioritize care. I trust you and your ability to learn.  
 
For reference when assigning your final grade: 
 
 

VI. GRADES 
 

94.0 and Above     A 
90.0 to 93.999                    A- 
87.0 to 89.999                    B+ 
84.0 to 86.999                    B 
80.0 to 83.999                    B- 
77.0 to 79.999                    C+ 
74.0 to 76.999                    C 
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70.0 to 73.999                    C- 
67.0 to 69.999                    D+ 
64.0 to 66.999                    D 
60.0 to 63.999                    D- 
Below 60.0                          F 

 
VII. CLASS POLICIES  

 
Attendance and participation  
Full attendance and active participation are ideal for a comprehensive learning experience. Classroom 
exercises, discussions, role-plays, guest speakers and other class experiential exercises are essential for 
your professional learning and continued development of self awareness. I realize that extenuating 
circumstances arise and that everyone is juggling several responsibilities. If you are unable to attend a 
class, please email me prior to that class. If it is a last-minute absence, please text me, so I don’t worry. If 
circumstances make you miss more than three classes, you may be overextended, so be sure to reach 
out to me. If you must miss a class, please contact a peer to review what you missed. In addition, you 
can always schedule a time to meet with me to discuss the missed content in more detail.  
 
There are numerous ways to demonstrate participation, depending on your learning style. We will be 
reviewing a participation rubric in class which will help you set individualized participation goals for the 
semester.  
 
Assignments  
There is flexibility in how you submit most assignments. Whether you chose to submit a paper, a video, 
or a PowerPoint, the standards remain the same. I will be reviewing the content as well as the style in 
which it is presented. Think of the assignments as components of a professional portfolio and think 
about how you would like to present your knowledge to potential employers. Be sure to cite your 
sources and references in a bibliography regardless of the type of submission, to abide by university 
plagiarism policies.  
 
Time management  
The due dates on the syllabus and on canvas are designed to keep you on track throughout the 
semester. This steady flow of submissions allows for you to receive continuous feedback so you can 
incorporate changes and adjustments into your practice. There are no penalties for late assignments in 
this course. When you feel like you need additional time to complete the work, email me ahead of time 
and indicate a targeted date for submission. This process allows you the flexibility to complete all work 
in a time frame that works with your schedule, while still acknowledging of the importance of timely 
feedback. If concerns arise about submissions, I will request a meeting with you to address the barriers 
to timely completion.  
 
Use of computers/cell phones in the classroom  
Practice II is a practice course, and class participation is essential to successful learning. In today’s world 
learning occurs both in the virtual space as well as in the real physical space. Please be respectful with 
your use of cell phones and personal messages during class time. This course has minimal handouts and 
relies heavily on the use of canvas during class. If possible, is often helpful bring a device with you to 
class. You are free to have your laptops open and available throughout class to take notes and to access 
materials.  
 
Use of canvas in class  
In this class I use Canvas Web based course management system with password protected access at 
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http://canvas.utexas.edu to distribute course materials, to communicate and collaborate online, to post 
evaluations, to submit assignments, and to give you online quizzes and surveys. You can find support in 
using Canvas at the ITS Help Desk. For more information go to http://www.utexas.edu/its/helpdesk/  
 
Feedback  
You will be asked to provide feedback on your learning and my teaching strategies in informal as well as 
formal ways. It is very important for me to know your reactions to what is taking place in class, ensuring 
that together we can create a dynamic and effective learning community. You are also encouraged to 
provide ongoing feedback to me during class and office visits. 
 
 

VIII. UNIVERSITY POLICIES 
  
COVID-19 RELATED INFORMATION. The University’s policies and practices related to the pandemic may 
be accessed at: https://protect.utexas.edu/ 
 
THE UNIVERSITY OF TEXAS HONOR CODE. The core values of The University of Texas at Austin are 
learning, discovery, freedom, leadership, individual opportunity, and responsibility. Each member of the 
university is expected to uphold these values through integrity, honesty, trust, fairness, and respect 
toward peers and community. 
 
ACCESSIBLE/COMPLIANT STATEMENT: If you are a student with a disability, or think you may have a 
disability, and need accommodations please contact Disability and Access (D&A). You may refer to 
D&A’s website for contact and more information: http://diversity.utexas.edu/disability/. If you are 
already registered with D&A, please touch base with your instructor to discuss your Accommodation 
Letter as early as possible in the semester so your approved accommodations can be implemented. 
 
PROFESSIONAL CONDUCT AND CIVILITY IN THE CLASSROOM. The professor expects students to act as 
professionals in class. This means students should arrive on time for class, be prepared to participate in 
the class discussion, and show respect for one another’s opinions. A course brings together a group of 
diverse individuals with various backgrounds. Students are influenced and shaped by such factors as 
race, ethnicity, gender, sex, physical abilities, religious and political beliefs, national origins, and sexual 
orientations, among others. We expect to learn from each other in an atmosphere of positive 
engagement and mutual respect. This atmosphere includes working intentionally to recognize and 
dismantle racism, sexism, heterosexism, and ableism in the classroom.  Social Work also deals with 
complex and controversial issues. These issues may be challenging and uncomfortable, and it would be 
impossible to offer a substantive classroom experience that did not include potentially difficult 
conversations relating to challenging issues. In this environment, we will be exposed to diverse ideas 
and opinions, and sometimes we will not agree with the ideas expressed by others. Nevertheless, the 
professor requires that students engage one another with civility, respect, and professionalism. 
  
UNANTICIPATED DISTRESS. Students may experience unexpected and/or distressing reactions to course 
readings, videos, conversations, and assignments. If so, students are encouraged to inform the 
professor. The professor can be responsive and supportive regarding students’ participation in course 
assignments and activities, but students are responsible for communicating clearly what kind of support 
is desired. If counseling is needed, students may contact a service provider of their choosing, including 
the UT Counseling Center at 512-471-3515 or online at https://cmhc.utexas.edu/.    
  
POLICY ON SOCIAL MEDIA AND PROFESSIONAL COMMUNICATION. Public social networks are not 
private. Even when open only to approved or invited members, users cannot be certain that privacy will 
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exist among the general membership of sites. If social work students choose to participate in such 
forums, please assume that anything posted can be seen, read, and critiqued. What is said, posted, 
linked to, commented on, uploaded, subscribed to, etc., can be accessed and archived, posing potential 
harm to professional reputations and prospective careers. 
  
Social work students who use social media (e.g. Facebook, Twitter, Instagram) and other forms of 
electronic communication (e.g. blogs) must be mindful of how their communication may be perceived 
by clients, colleagues, faculty, and others. Social work students are expected to make every effort to 
minimize material which could be considered inappropriate for a professional social worker in training. 
Because of this, social work students are advised to manage security settings at their most private levels 
and avoid posting information/photos or using any language that could jeopardize their professional 
image. 
  
Students are asked to consider the amount of personal information posted on these sites and are 
obliged to block any client access to involvement in the students’ social networks. Client material should 
not be referred to in any form of electronic media, including any information that might lead to the 
identification of a client or compromise client confidentiality in any way. Additionally, students must 
critically evaluate any material that is posted regarding community agencies and professional 
relationships, as certain material could violate the standards set by the School of Social Work, the Texas 
Code of Conduct for Social Workers, and/or the NASW Code of Ethics. 
  
Social work students should consider that they will be representing professional social work practice as 
well as The University of Texas at Austin School of Social Work program while in the classroom, the 
university community, and the broader area communities. 
  
POLICY ON ACADEMIC INTEGRITY. Students who violate University rules on academic dishonesty are 
subject to disciplinary penalties, including the possibility of failure in the course and / or dismissal from 
the University. Since such dishonesty harms the individual, all students, and the integrity of the 
University, policies on academic dishonesty will be strictly enforced. For further information, please visit 
the Student Conduct and Academic Integrity website at: http://deanofstudents.utexas.edu/conduct.  
 
USE OF COURSE MATERIALS. The materials used in this course, including, but not limited to exams, 
quizzes, and homework assignments, are copyright protected works. Any unauthorized duplication of 
the course materials is a violation of federal law and may result in disciplinary action being taken against 
the student. Additionally, the sharing of course materials without the specific, express approval of the 
professor may be a violation of the University’s Student Honor Code and an act of academic dishonesty, 
which could result in further disciplinary action. This sharing includes, among other things, uploading 
class materials to websites for the purpose of distributing those materials to other current or future 
students.  
  
CLASSROOM CONFIDENTIALITY. Information shared in class about agencies, clients, and personal 
matters is considered confidential per the NASW Code of Ethics on educational supervision and is 
protected by regulations of the Family Educational Rights and Privacy Act (FERPA) as well. As such, 
sharing this information with individuals outside of the educational context is not permitted. Violations 
of confidentiality could result in actions taken according to the policies and procedure for review of 
academic performance located in sections 3.0, 3.1, and 3.2 of the Standards for Social Work Education.    
  
UNIVERSITY ELECTRONIC MAIL STUDENT NOTIFICATION. Electronic mail (email), like postal mail, is a 
mechanism for official University communication to students. The University will exercise the right to 
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send email communications to all students, and the University will expect that email communications 
will be received and read in a timely manner. Students can find UT Austin’s policies and instructions for 
updating their e-mail address at https://it.utexas.edu/policies/university-electronic-mail-student-
notification-policy.  
  
RELIGIOUS HOLY DAYS. A student who misses classes or other required activities, including 
examinations, for the observance of a religious holy day should inform the instructor as far in advance of 
the absence as possible so that arrangements can be made to complete an assignment within a 
reasonable period after the absence. A reasonable accommodation does not include substantial 
modification to academic standards, or adjustments of requirements essential to any program of 
instruction. Students and instructors who have questions or concerns about academic accommodations 
for religious observance or religious beliefs may contact the Office for Inclusion and Equity. The 
University does not maintain a list of religious holy days. 
  
TITLE IX DISCLOSURE 
  
Beginning January 1, 2020, Texas Education Code, Section 51.252 (formerly known as Senate Bill 212) 
requires all employees of Texas universities, including faculty, to report to the Title IX Office any 
information regarding incidents of sexual harassment, sexual assault, dating violence, or stalking that is 
disclosed to them. Texas law requires that all employees who witness or receive information about 
incidents of this type (including, but not limited to, written forms, applications, one-on-one 
conversations, class assignments, class discussions, or third-party reports) must report it to the Title IX 
Coordinator. Before talking with me, or with any faculty or staff member about a Title IX-related 
incident, please remember that I will be required to report this information. 
 
Faculty, staff, graduate assistants, teaching assistants, and graduate research assistants are mandatory 
reporters under federal Title IX regulations and are required to report a wide range of behaviors we 
refer to as sexual misconduct, including the types of misconduct covered under Texas Education Code, 
Section 51.252. Title IX of the Education Amendments of 1972 is a federal civil rights law that prohibits 
discrimination on the basis of sex – including pregnancy and parental status – in educational programs 
and activities. The Title IX Office has developed supportive ways and compiled campus resources to 
support all impacted by a Title IX matter. 
  
If you would like to speak with a case manager, who can provide support, resources, or academic 
accommodations, in the Title IX Office, please email:  supportandresources@austin.utexas.edu. Case 
managers can also provide support, resources, and accommodations for pregnant, nursing, and 
parenting students. 
  
For more information about reporting options and resources, please visit: https://titleix.utexas.edu, 
contact the Title IX Office via email at: titleix@austin.utexas.edu, or call 512-471-0419. 
   
CAMPUS CARRY POLICY. The University’s policy on campus carry may be found 
here: https://campuscarry.utexas.edu.  
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SAFETY. As part of professional social work education, students may have assignments that involve 
working in agency settings and/or the community. As such, these assignments may present some risks. 
Sound choices and caution may lower risks inherent to the profession. It is the student's responsibility to 
be aware of and adhere to policies and practices related to agency and/or community safety. Students 
should notify the professor regarding any safety concerns. 
  
BEHAVIOR CONCERNS and COVID-19 ADVICE LINE (BCCAL). If students have concerns about their 
behavioral health, or if they are concerned about the behavioral health of someone else, students may 
use the Behavior Concerns and COVID-19 Advice Line to discuss by phone their concerns. This service is 
provided through a partnership between the Office of the Dean of Students, the Counseling and Mental 
Health Center (CMHC), the Employee Assistance Program (EAP), and The University of Texas Police 
Department (UTPD). Call 512-232-5050 or visit https://safety.utexas.edu/behavior-concerns-advice-
line. The Behavior Concerns and COVID-19 Advice Line has been expanded to support The University of 
Texas at Austin community during the COVID-19 pandemic. By calling 512-232-5050 - Option 2 for 
COVID-19, students, faculty and staff can be assisted in English and Spanish with COVID-19 support.      
  
EMERGENCY EVACUATION POLICY. Occupants of buildings on the UT Austin campus are required to 
evacuate and assemble outside when a fire alarm is activated or an announcement is made. Please be 
aware of the following policies regarding evacuation: 

·         Familiarize yourself with all exit doors in the classroom and the building. Remember that the 
nearest exit door may not be the one you used when entering the building. 

·         If you require assistance to evacuate, inform the professor in writing during the first week of 
class. 

·         In the event of an evacuation, follow the professor’s instructions. 
·         Do not re-enter a building unless you are given instructions by the Austin Fire Department, the 

UT Austin Police Department, or the Fire Prevention Services office.  
 
 

IX. COURSE SCHEDULE 

The following is a general guide to the Fall 2023 semester. In covering each topic, the class will examine 
issues specific to diverse populations. The instructor reserves the right to modify the calendar as 
needed to correct errors, to better meet learning objectives and to accommodate guest speakers and 
in-class discussions and tasks. Changes will be made only when necessary and, if made, students will be 
notified. Please check canvas and email regularly for any updates. 

Syllabus Key: 
S: an assignment for SW Practicum Seminar                      
P: an assignment for SW Practice 
DSWP: Direct Social Work Practice text 
CANVAS: Reading found on Canvas 
 

Date Topic Assignment Due Readings Due By Classtime 
 

8/23 
#1 

 
Course and Syllabus Review 
Simulations! 
 

 
Readings only-> 

 
DSWP Ch 1 : 
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Introduction to the profession of 
social work & history of social 
work 
 

 
8/30 

#2 

 
Guiding frameworks for social 
work practice 
Professional Use of Self 
Cultural humility  
Telehealth Considerations 

 
S-Journal #1 (Ethics Self-
Inquiry) 
    

 
DSWP Ch 2 & 3 
 
 

 
9/6 
#3 

 
Social work ethics and values 
    Ethics Gameshow! 
 
Guest Speakers: Last years 
cohort! 
 
How to do Process Recording 

 
S-Learning Contract draft due 
at Faculty Liaison visit (visit to 
be scheduled in September) 
P-Quiz #1 Chapter 4 
    

 
NASW Code of Ethics 
DSWP Ch 4 
CANVAS Barsky article 
 
 

 
9/13 

#4 
 

 
Communication skills – getting 
started, empathy, authenticity 
 
A Part of My Identity 
presentations/sharing 
 

 
S-Journal #2 
S-Practicum Expectations 
Checklist signed & uploaded 
to Database. List submission 
date in Canvas assignment. 
P-A Part of My Identity (bring 
your item/offering to 
share/present) 

 
DSWP Ch 5 
CANVAS Ch 2 (JP) 
 
 

 
9/20 

#5 

 
Communication skills – continued 
– questions, summarizing, focus 

 
S-Journal #3 
P-Quiz #2 Chapter 6 

 
DSWP Ch 6 
CANVAS Ch 6 (JP) 

 
9/27 

#6 

 
Therapeutic communication 
patterns 

 
S-Final signed Learning 
Contract due to Canvas  
P-Agency Analysis & 
Presentation due 
 

 
DSWP Ch 7 
CANVAS-Lea Denny video 
(add start and end time 
video) 
 

 
10/4 

#7 
 

 
Multidimensional assessment 
  
Example will be shared for Video 
Role Play 
 

 
S-Journal #4 
S-Turn in your Process 
Recording #1 to Field 
Instructor for their comments 
& signature 
P-Quiz #3 Chapter 8 
 

 
DSWP Ch 8, 9 
CANVAS-Ch 130 (SWDR) 
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10/11 

#8 
 
 

 
Goal development 
 
Mid-semester evaluations 

 
P/S-Journal #5 (mid-term 
ungrading reflection) 
S-Process Recording #1 
reviewed and signed by 
Practicum Instructor 
S-Your midterm evaluation 
should be underway with 
your Practicum Instructor 

 
DSWP Ch 12 
CANVAS Dr. Ken Hardy 
article 
 
 

 
 
 
 
 
 

10/18 
#9 

 
 
 
 
 
 
Intervention planning 
 
Using Rhythm/Music to Connect 
& Examples of intervention for 
kids, teens, adults, older adults 
 

 
 
 
 
 
 
S-Midterm evaluation due 
(done through a survey link. 
List submission date in 
canvas assignment) 
P-Quiz #4 Chapter 13 
 

 
 
 
 
 
 
DSWP Ch 13 
SWDR Ch 70 
 

 
10/25 

#10 

 
Video Role-Play Review 
Attend class at your designated 
time only. 
 

 
S-Journal #6 
P-Video role play review 
 

 
No readings due 

 
 

11/1 
#11 

 

 
 
Group work 
 
Create a world group activity 

 
S-Turn in your Process 
Recording #2 to Field 
Instructor for their comments 
& signature 
P-Video critique paper due  
P-Quiz #5 Chapter 16   
 

 
 
DSWP 16 
 

 
 
 

11/8 
#12 

 

 
 
Termination: The Therapeutic 
Pause 

 
S-Journal #7 
S-Process Recording #2 
reviewed and signed by 
Practicum Instructor 
P-Multidimensional Case 
Assessment due next class! 

 
 
DSWP Ch 19 
CANVAS: Many-
Termination article 
 

 
11/15 

#13 
 

 
Community and Organizational 
practice  
 
 

 
S-Be working on your Final 
Evaluation! 
P-Multidimensional case 
assessment due 
 

 
DSWP Ch 14 
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11/22 

#14 
 

 
Fall semester break 
NO CLASS! 

 
 

 

 
11/29 

#15 

 
LAST CLASS & CELEBRATION 
Endings and transitions 
 

P/S-Journal #8 (final 
ungrading reflection) 
S-Student Narrative Paper 
S-Final Evaluation Due 
S-Make sure your signed 
timesheets are in 

 
NOTE: You have until 
Weds. Dec. 6 to turn in 
Student Narrative AND 
Final Evaluation AND 
timesheets 
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