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THE UNIVERSITY OF TEXAS AT AUSTIN 
   STEVE HICKS SCHOOL OF SOCIAL WORK 

  
Course Number:  SW 381T  Instructor:  Tim Davidson, Ph.D.  
Unique Number:  61820 Email:  drd@utexas.edu 

timothy.davidson@austin.utexas.edu 
Semester:  Fall 2023 Office:  Adjuncts office 3rdfloor  
Meeting 
Time/Place:  

Wednesdays  Office Phone:  512 471-5457 (main line SHSSW) 

  2:30pm – 5:30pm  Office Hours:  Tuesdays, 1:00pm – 2:00pm  
   SW 2.116   Other times by appointment  

  
Dynamics of Organizations and Communities  

  
I. STANDARDIZED COURSE DESCRIPTION  
This course examines the reciprocal relationship between human behavior and the social 
environment at the mezzo and macro levels to prepare students to work in programs, 
organizations, and communities. Special emphasis is given to the development of assessment 
skills and intervention methods that are relevant to empowerment, capacity building and 
social change within organizations and communities. Drawing on a variety of frameworks, 
including, but not limited to, feminist theory, ecological systems theory, critical race theory, 
the strengths-based perspective, social construction theory, and other theories with an anti-
oppressive and antiracist focus, students will identify and critique power structures within 
policies, procedures and organizational culture that create inequitable access to social 
services and disparate opportunities for communities marginalized by the dominant culture. 
Students will apply this knowledge and an antiracism lens to understand how power and 
oppression impact populations and interventions at multiple levels. Understanding the 
intersectionality of racialization, ethnic origin, class, gender identity and expression, culture, 
sexual orientation, religion, age, physical and mental abilities, caste, immigration/refugee 
status, national origin of communities and tribal sovereign status is an integral part of this 
course. Students will also practice cultural humility by centering community voices 
throughout assessment, planning, intervention, and evaluation. The complex tensions 
between dismantling systems of oppression while working within those systems as agents of 
change will also be discussed.   

II. STANDARDIZED COURSE OBJECTIVES  
Upon completion of this course, students will be able to:  
  

1. Explore communities and organizations as a context for social work practice to meet 
individual needs, build community capacity, and promote social, racial, economic, and 
environmental justice.  
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2. Demonstrate knowledge, skills, critical examination, and self-reflection in engaging with 
value dilemmas and ethical issues confronting social work professionals and their 
implications for social work practice with organizations and communities.  
  

3. Assess the influence of values and norms, priorities, and competing interests on the social 
structure of communities and the delivery of human services.  
  

4. Analyze the reciprocal impacts of organizational and community dynamics on client 
populations and relate those impacts to the participation of clients in organizational and 
community governance, human service provision, and policy formulation.  
  

5. Gain understanding of the existence of community agency and learning to center on the 
community’s knowledge and determination of its own capacity-building and power.  
  

6. Evaluate strategies for initiating change in organizations and communities, such as planning 
models, coalition building, community development, direct action, and advocacy at the 
mezzo and macro levels.  
  

7. Demonstrate knowledge of how bias, power, and privilege as well as personal values and 
personal experiences may influence assessment, planning, intervention, and evaluation at 
multiple levels.  
  

8. Compare various evidence-based interventions and emerging approaches for working with 
organizations and communities.  
  

9. Make use of knowledge and skills in strengths-based approaches to build capacity with client 
systems, exploring and building on existing individual and community assets.   
  

10. Increase knowledge of internal workings of public and private organizations across the 
lifecycle.   
  

11. Examine systemic and institutional racism in organizations and institutions in communities, 
including racial and ethnic representation in the different branches of agencies, analyzing 
structural elements such as boards, bylaws, and hiring practices of organizations that 
reinforce white supremacy culture.    

 
EPAS Competencies 
The Steve Hicks School of Social Work (SHS)has been continuously accredited by the 
Council on Social Work Education (CSWE) since 1952. In order to maintain our 
accreditation status, the SHS engages in ongoing curriculum assessment to demonstrate 
compliance with CSWE’s Education Policies and Accreditation Standards (EPAS). 
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Using a common evaluation instrument, this course measures the implementation of 
knowledge, skills, values, and/or cognitive and affective processes to assess the following 
competencies: 

 
Competency 6: Engage with Individuals, Families, Groups, Organizations, and 
Communities 
Behavior 6a: Apply knowledge of human behavior and person-in-environment, as well as 
interprofessional conceptual frameworks, to engage with clients and constituencies. 
Behavior 6b: Use empathy, reflection, and interpersonal skills to engage in culturally 
responsive practice with clients and constituencies. 
Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities 
Behavior 7b: Demonstrate respect for client self-determination during the assessment 
process by collaborating with clients and constituencies in developing a mutually agreed-
upon plan.  
Competency 8: Intervene with Individuals, Families, Groups, Organizations, and 
Communities 
Behavior 8a: Engage with clients and constituencies to critically choose and implement 
culturally responsive, evidence-informed interventions to achieve client and constituency 
goals. 
Behavior 8b: Incorporate culturally responsive methods to negotiate, mediate, and advocate 
with and on behalf of clients and constituencies. 
Competency 9: Evaluate Practice with Individuals, Families, Groups, Organizations, 
and Communities 
Behavior 9a: Select and use culturally responsive methods for evaluation of outcomes. 
Behavior 9b: Critically analyze outcomes and apply evaluation findings to improve practice 
effectiveness with individuals, families, groups, organizations, and communities. 

 
 

III. TEACHING METHODS  
This course uses various teaching methods which includes lectures, class discussions, video 
presentations, and guest speakers.  Furthermore, assignments are provided to help foster deep 
reflection and facilitate open and engaging class discussion.  These assignments will include 
readings, brief case studies, reflective writing pieces, community analysis, and small group 
work and presentations.  Parallel processing is noted as class and small group dynamics are 
built around the same positive community and organizational dynamics forming the 
foundational purpose of this course.  
   

IV. REQUIRED TEXT AND MATERIALS  
 The  primary  text  for  this  course  will  be  the  Community  Tool  Box  

(https://ctb.ku.edu/en/table-of-contents) developed by the Work Group for Community Health 
and Development at the University of Kansas. This work group is part of the World Health 
Organization Collaborating Centre for Community Health and Development. The Community 
Tool Box is available for free online.   
  



   4  

While the focus of much of the content is on community health, the tools and skills covered in 
the book are easily translatable to other kinds of community issues. All assigned readings and 
other course materials are available in the class Canvas page, which is organized into modules 
for each class session. Additional readings and materials may be assigned as we progress 
through the semester. These readings will also be available on-line in the course modules. If 
additional readings are assigned, the class will be notified the week before so that students will 
have adequate time to read it before class.  
  
Text for book analysis:   
brown, adrienne maree. (2017).  Emergent Strategy: Shaping Change, Changing Worlds. 
Chico, CA. AK Press.  
  
The assigned readings for this course represent the minimum required reading for this course. 
There is a vast body of literature available on organizations and communities. An extensive 
bibliography is provided at the end of the syllabus. You might peruse the bibliography to see if 
there are titles you find interesting and would like to investigate.  
  
  
V. COURSE REQUIREMENTS  
ASSIGNMENT #1: Common Assignment - Community/neighborhood Ethnographic 
Analysis – 120 pts (50% of final course grade)  
 
Dynamics of Organizations and Communities Common Assignment – EPAS 2022 
 
The goal of this assignment is to give students an opportunity to demonstrate an 
understanding and mastery of the CSWE Competencies taught throughout the semester via 
readings, lecture, and assignments. 
 
The common assignment will be composed of two parts: 
• Group Presentation 
• Individual Reflection 

As part of an assigned group, students will select a community or organization (i.e., city, 
county, school district, zip code, for/not-for profit organization) and a topic (i.e., gun 
violence, social determinants of health, anti-discriminatory practices/policies, housing 
insecurity) to explore as a community or organizational case study through the EPAS 
competencies listed in the course syllabus. These competencies guide students as they 
Engage, Assess, Intervene, and Evaluate Practice with individuals, families, groups, 
organizations, and communities.  
  
The results of the community or organizational case exploration will be presented in the form 
of a ‘Needs Assessment’ that will provide contextual information on the 
community/organization, the identified problem, proposed solution(s), and tools to track for 
evaluation. 
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NOTE – Sources of data collected on a community and topic may be pulled from but not 
limited to: 
• Actual interviews (i.e., Meeting with community or organizational members/leaders) 
• Simulated interviews (i.e., Hypothetical townhall meetings, focus groups) 
• Publicly available data (i.e., Census Data, County Health Records, filed 990 tax records) 
• Hypothetical data (i.e., Agency turnover rates, Strategic plans) 

Group Presentation (30 Points) – Grades will be shared by group members and will reflect 
how well the group describes and presents efforts to Engage, Assess, Intervene, and Evaluate 
Practice with Individuals, Families, Groups, Organizations, and Communities. 
 
Individual Reflection (90 Points) – Students will provide a written reflection that allows 
them to briefly describe their work within each of the Competency Behaviors found across 
the four EPAS competencies.  Responses for each outcome measure will be graded on a score 
ranging from Advanced Competencies to Insufficient Progress.  A minimum of ‘Competent’ 
score is required to achieve full credit for each Outcome measure graded as ‘Advanced 
Competency’ will provide the option of extra credit.  
 

 
Competency 6:  

Engage with Individuals, Families, Groups, Organiza?ons, and Communi?es 
  

Assignment 
Requirement 

Advanced 
Competence 

Competence Emerging 
Competence 

Insufficient 
Progress 

 
Behavior 6a   
 
Apply knowledge of 
human behavior 
and person-in-
environment, as 
well as 
interprofessional 
conceptual 
frameworks, to 
engage with clients 
and cons;tuencies. 
  

    

Behavior 6b) 
 
Use empathy, 
reflec;on, and 
interpersonal skills 
to engage in 
culturally 
responsive prac;ce 
with clients and 
cons;tuencies. 
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Competency 7:  

Assess Individuals, Families, Groups, Organiza?ons, and Communi?es 
  

Assignment 
Requirement 

Advanced 
Competence 

Competence Emerging 
Competence 

Insufficient 
Progress 

Behavior 7b)  
Demonstrate 
respect for client 
self-determina;on 
during the 
assessment process 
by collabora;ng 
with clients and 
cons;tuencies in 
developing a 
mutually agreed-
upon plan. 
  

    

 
 

 
Competency 8:  

Intervene with Individuals, Families, Groups, Organiza?ons, and Communi?es 
  

Assignment 
Requirement 

Advanced 
Competence 

Competence Emerging 
Competence 

Insufficient 
Progress 

Behavior 8a)  
 
Engage with clients 
and cons;tuencies 
to cri;cally choose 
and implement 
culturally 
responsive, 
evidence-informed 
interven;ons to 
achieve client and 
cons;tuency goals. 
 
  

    

Behavior 8b) 
 
Incorporate 
culturally 
responsive 
methods to 
nego;ate, mediate, 
and advocate with 
and on behalf of 
clients and 
cons;tuencies. 
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Competency 9:  
Evaluate Prac?ce with Individuals, Families, Groups, Organiza?ons, and Communi?es 

  
Assignment 
Requirement 

Advanced 
Competence 

Competence Emerging 
Competence 

Insufficient 
Progress 

Behavior 9a)  
 
Select and use 
culturally 
responsive 
methods for 
evalua;on of 
outcomes. 
  

    

Behavior 9b)  
 
Cri;cally analyze 
outcomes and 
apply evalua;on 
findings to improve 
prac;ce 
effec;veness with 
individuals, 
families, groups, 
organiza;ons, and 
communi;es. 
  

    

 
  
  

 ASSIGNMENT #2: Book analysis – 60 Points (25% of final course grade)    
Students are to read the book Emergent Strategy, by adrienne marae brown, and prepare a 5- 
to 6-page paper, exclusive of the cover page and the reference page. The paper should be 
double-spaced and use Times Roman 12-point font. The due date for this assignment is 
October 10. This paper should be submitted on Canvas under “Assignments”. 
  
Students are to respond to the following questions:  

• Discuss five ways that adrienne maree brown addresses and offers antidotes to 
principles in Tema Okun’s “White Supremacy Characteristics – Still Here” (25points)  

• How does brown’s assertion that “what you pay attention to grows” apply to macro 
social work to create positive change? (10 pts)  

• What parts of Emergent Strategy do you struggle with or experience as impractical 
“in the field”? (10 pts)  

• As you read this book, which Emergent Strategy element in nature inspires your own 
vision for how you want to show up on the micro, mezzo, or macro level “in the 
field”? (Pick one - 10pts)  
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• As you reflect on this work, list five songs or other works of art that fuel and inspire 
you as your creative Soundtrack/Artscape. (5 pts)  

  
Class Participation - 60 Points (25% of final course grade) – In-class lectures, readings, 
participation in class discussions, and in-class small group work, make up an important part 
of the whole learning experience for this course. To achieve in-class learning objectives, it is 
important that students attend class on time, are engaged, and present free of distraction 
(email, texting, etc).   
  
In-class small group work on a fictional organization is one element of the class participation 
grade for this course. During class, students will work together in an assigned task group to 
form an imaginary organization and will create components of the following: 

• Mission & vision   
• Fundraising plan  
• Logic Model   
• Evaluation  
• Bylaws  

These five (elements) of the fictional organization, prepared by the group, will be presented 
on the Discussion Board on Canvas. Constructive comments and further dialogue on the 
Discussion Board, from other members outside of a specific task group, should prove 
reinforcing for each task group’s work and learning process.  
  

Summary of assignments and associated due dates.  
  

Assignment  Due Date  % of Final Grade  
Common Assignment task groups formed.  
Fic;onal organiza;on task groups formed. 
 

 
8/22  

-  

Emergent Strategy book analysis. 
  

10/10  25%  

Common Assignment – Completed, community or organiza;onal 
ethnographic analysis group presenta;on to class. 
 
Individual reflec;on papers. 
 

  
11/28 or 12/5  

 

12/5 

  

  
50%  

Class par;cipa;on throughout the semester, during in-class discussions 
and small team exercises.  
 
 
 
Completed in-class small group exercises for fic;onal organiza;on, posted 
on Discussion Boad. 

Ongoing, 
construc;ve   

class 
engagement. 

 
  The final, 

fic;onal 
organiza;on 

work posted on 

25%  
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Canvas 
Discussion 

Board.  
11/14  

 
Total    100%  

  
VI. GRADES  

 94.0 and Above          A  
90.0 to 93.999                    A-  
87.0 to 89.999                     B+  
84.0 to 86.999                    B  
80.0 to 83.999                    B-  
77.0 to 79.999                     C+  
74.0 to 76.999                    C  
70.0 to 73.999                    C-  
67.0 to 69.999                     D+  
64.0 to 66.999                    D  
60.0 to 63.999                    D-  
Below 60.0                         F  

  
VII. CLASS POLICIES   
Readings and Preparatory Assignments: Students are expected to be active and participate 
in the learning process, and in an interactive framework between collegiate students and 
professor. Students are also expected to complete readings and preparatory assignments prior 
to class. Failure to demonstrate through discussions in class, online, and through assignments 
that one has comprehended the readings will be considered when assigning the final grade. 
Students are responsible for the material in the assigned readings whether or not the material 
is covered in class. Professor reserves the right to conduct quizzes should there be a pattern 
of students not demonstrating that they have completed the readings and are not prepared to 
engage in thoughtful discussion.  
  
Electronic Devices: All communication devices should be turned off or placed on silent 
mode and put away during class. Unless laptops are required for specific class sessions, 
students may not use laptops during class without prior permission from the professor. Grade 
is negatively impacted by student’s failure to comply with this policy.  
  
Class Attendance Policy: Punctuality and timeliness are important for social work 
practitioners. Class attendance is expected. Attendance is defined as students’ attentive 
physical presence in class for the entire class. Establishing a pattern of late arrivals and early 
departures will negatively affect your grade. A pattern is considered three or more late 
arrivals and early departures during the semester. Late arrivals and early departures are 
defined as student arriving 10 minutes after class starting or prior to class ending. Missing 
more than two classes may result in loss of a letter grade. The instructor should be notified in 
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advance of any planned absence and as soon as possible in the case of an unforeseen, serious 
emergency.  
  
Class attendance will be taken at the beginning of the class on a random basis throughout the 
semester. It is the students’ responsibility to ensure that they have signed the attendance 
sheet. Students who attend at least 90% of classes will receive 2 “bonus points” to be added 
to the student’s point total for the course. Any student caught signing an attendance sheet for 
a missing classmate will be referred to the Dean of Students for disciplinary action.  
  
Assignment Deadlines and Late Submissions - Assignments are due no later than 11:59 PM 
on the assigned due date.  Assignments submitted past the deadline will result in a deduction 
of 5 points per day.  Assignments that are 3 days past due will require a meeting with the 
Professor before being accepted.    
  
Writing Style - Certain assignments will require students to follow APA 7th Edition 
guidelines regarding professional writing (cover page, running head, in-paper references, 
bibliography).  Students are encouraged to access UT resources through the University 
Writing Center to review papers: http://uwc.utexas.edu/.   
  
Students can use Purdue University online resources to help guide APA formatting:  
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html  
 
CANVAS - All assignments, relevant instructions, grades and announcements will be posted 
through shared class CANVAS page.  Students will be expected to maintain their UT 
provided emails in order to continue to receive timely communications regarding class or 
assignments.  
  
Online Etiquette and Professionalism – If we have portions of classes online, all University 
Policies including but not limited to those regarding conduct, civility, and professional 
communication remain in effect with regards to remote/online instruction courses.  As a 
professional courtesy to fellow peers, students will be expected to focus in class and refrain 
from texting, browsing other sites, or answering emails while in class.  All information shared 
in class is expected to be held in confidence.  
  
Course Modification - To ensure achievement for course objectives, the professor reserves the 
right to make modifications to any part of this syllabus related to schedule and assignment due 
dates. Should any modifications be made, students will be notified in class and modifications 
will be posted to Canvas. Students should check their email frequently. Note that some of the 
links to documents and videos on the Internet may change. Documents, new links or alternate 
options will be provided.  
  
VIII. UNIVERSITY POLICIES   
   



   11  

COVID-19 RELATED INFORMATION. The University’s policies and practices related to 
the pandemic may be accessed at: https://protect.utexas.edu/ 
 
THE UNIVERSITY OF TEXAS HONOR CODE. The core values of The University of Texas 
at Austin are learning, discovery, freedom, leadership, individual opportunity, and responsibility. 
Each member of the university is expected to uphold these values through integrity, honesty, 
trust, fairness, and respect toward peers and community. 
 
ACCESSIBLE/COMPLIANT STATEMENT: If you are a student with a disability, or think 
you may have a disability, and need accommodations please contact Disability and Access 
(D&A). You may refer to D&A’s website for contact and more 
information: http://diversity.utexas.edu/disability/. If you are already registered with D&A, 
please touch base with your instructor to discuss your Accommodation Letter as early as possible 
in the semester so your approved accommodations can be implemented. 
 
PROFESSIONAL CONDUCT AND CIVILITY IN THE CLASSROOM. The professor 
expects students to act as professionals in class. This means students should arrive on time for 
class, be prepared to participate in the class discussion, and show respect for one another’s 
opinions. A course brings together a group of diverse individuals with various backgrounds. 
Students are influenced and shaped by such factors as race, ethnicity, gender, sex, physical 
abilities, religious and political beliefs, national origins, and sexual orientations, among others. 
We expect to learn from each other in an atmosphere of positive engagement and mutual respect. 
This atmosphere includes working intentionally to recognize and dismantle racism, sexism, 
heterosexism, and ableism in the classroom.  Social Work also deals with complex and 
controversial issues. These issues may be challenging and uncomfortable, and it would be 
impossible to offer a substantive classroom experience that did not include potentially difficult 
conversations relating to challenging issues. In this environment, we will be exposed to diverse 
ideas and opinions, and sometimes we will not agree with the ideas expressed by others. 
Nevertheless, the professor requires that students engage one another with civility, respect, and 
professionalism. 
  
UNANTICIPATED DISTRESS. Students may experience unexpected and/or distressing 
reactions to course readings, videos, conversations, and assignments. If so, students are 
encouraged to inform the professor. The professor can be responsive and supportive regarding 
students’ participation in course assignments and activities, but students are responsible for 
communicating clearly what kind of support is desired. If counseling is needed, students may 
contact a service provider of their choosing, including the UT Counseling Center at 512-471-
3515 or online at https://cmhc.utexas.edu/.    
  
POLICY ON SOCIAL MEDIA AND PROFESSIONAL COMMUNICATION. Public social 
networks are not private. Even when open only to approved or invited members, users cannot be 
certain that privacy will exist among the general membership of sites. If social work students 
choose to participate in such forums, please assume that anything posted can be seen, read, and 
critiqued. What is said, posted, linked to, commented on, uploaded, subscribed to, etc., can be 
accessed and archived, posing potential harm to professional reputations and prospective careers. 
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Social work students who use social media (e.g. Facebook, Twitter, Instagram) and other forms 
of electronic communication (e.g. blogs) must be mindful of how their communication may be 
perceived by clients, colleagues, faculty, and others. Social work students are expected to make 
every effort to minimize material which could be considered inappropriate for a professional 
social worker in training. Because of this, social work students are advised to manage security 
settings at their most private levels and avoid posting information/photos or using any language 
that could jeopardize their professional image. 
  
Students are asked to consider the amount of personal information posted on these sites and are 
obliged to block any client access to involvement in the students’ social networks. Client 
material should not be referred to in any form of electronic media, including any information that 
might lead to the identification of a client or compromise client confidentiality in any way. 
Additionally, students must critically evaluate any material that is posted regarding community 
agencies and professional relationships, as certain material could violate the standards set by the 
School of Social Work, the Texas Code of Conduct for Social Workers, and/or the NASW Code 
of Ethics. 
  
Social work students should consider that they will be representing professional social work 
practice as well as The University of Texas at Austin School of Social Work program while in 
the classroom, the university community, and the broader area communities. 
  
POLICY ON ACADEMIC INTEGRITY. Students who violate University rules on academic 
dishonesty are subject to disciplinary penalties, including the possibility of failure in the course 
and / or dismissal from the University. Since such dishonesty harms the individual, all students, 
and the integrity of the University, policies on academic dishonesty will be strictly enforced. For 
further information, please visit the Student Conduct and Academic Integrity website at: 
http://deanofstudents.utexas.edu/conduct.  

USE OF COURSE MATERIALS. The materials used in this course, including, but not limited 
to exams, quizzes, and homework assignments, are copyright protected works. Any unauthorized 
duplication of the course materials is a violation of federal law and may result in disciplinary 
action being taken against the student. Additionally, the sharing of course materials without the 
specific, express approval of the professor may be a violation of the University’s Student Honor 
Code and an act of academic dishonesty, which could result in further disciplinary action. This 
sharing includes, among other things, uploading class materials to websites for the purpose of 
distributing those materials to other current or future students.  
  
CLASSROOM CONFIDENTIALITY. Information shared in class about agencies, clients, and 
personal matters is considered confidential per the NASW Code of Ethics on educational 
supervision and is protected by regulations of the Family Educational Rights and Privacy Act 
(FERPA) as well. As such, sharing this information with individuals outside of the educational 
context is not permitted. Violations of confidentiality could result in actions taken according to 
the policies and procedure for review of academic performance located in sections 3.0, 3.1, and 
3.2 of the Standards for Social Work Education.    
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UNIVERSITY ELECTRONIC MAIL STUDENT NOTIFICATION. Electronic mail 
(email), like postal mail, is a mechanism for official University communication to students. The 
University will exercise the right to send email communications to all students, and the 
University will expect that email communications will be received and read in a timely manner. 
Students can find UT Austin’s policies and instructions for updating their e-mail address 
at https://it.utexas.edu/policies/university-electronic-mail-student-notification-policy.  
  
RELIGIOUS HOLY DAYS. A student who misses classes or other required activities, 
including examinations, for the observance of a religious holy day should inform the instructor 
as far in advance of the absence as possible so that arrangements can be made to complete an 
assignment within a reasonable period after the absence. A reasonable accommodation does not 
include substantial modification to academic standards, or adjustments of requirements essential 
to any program of instruction. Students and instructors who have questions or concerns about 
academic accommodations for religious observance or religious beliefs may contact the Office 
for Inclusion and Equity. The University does not maintain a list of religious holy days. 
  
TITLE IX DISCLOSURE. Beginning January 1, 2020, Texas Education Code, Section 51.252 
(formerly known as Senate Bill 212) requires all employees of Texas universities, including 
faculty, to report to the Title IX Office any information regarding incidents of sexual harassment, 
sexual assault, dating violence, or stalking that is disclosed to them. Texas law requires that all 
employees who witness or receive information about incidents of this type (including, but not 
limited to, written forms, applications, one-on-one conversations, class assignments, class 
discussions, or third-party reports) must report it to the Title IX Coordinator. Before talking with 
me, or with any faculty or staff member about a Title IX-related incident, please remember that I 
will be required to report this information. 
  
Faculty, staff, graduate assistants, teaching assistants, and graduate research assistants 
are mandatory reporters under federal Title IX regulations and are required to report a wide 
range of behaviors we refer to as sexual misconduct, including the types of misconduct covered 
under Texas Education Code, Section 51.252. Title IX of the Education Amendments of 1972 is 
a federal civil rights law that prohibits discrimination on the basis of sex – including pregnancy 
and parental status – in educational programs and activities. The Title IX Office has developed 
supportive ways and compiled campus resources to support all impacted by a Title IX matter. 
  
If you would like to speak with a case manager, who can provide support, resources, or academic 
accommodations, in the Title IX Office, please email:  supportandresources@austin.utexas.edu. 
Case managers can also provide support, resources, and accommodations for pregnant, nursing, 
and parenting students. 
  
For more information about reporting options and resources, please 
visit: https://titleix.utexas.edu, contact the Title IX Office via email at: titleix@austin.utexas.edu, 
or call 512-471-0419. 
  
CAMPUS CARRY POLICY. The University’s policy on campus carry may be found 
here: https://campuscarry.utexas.edu.  
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SAFETY. As part of professional social work education, students may have assignments that 
involve working in agency settings and/or the community. As such, these assignments may 
present some risks. Sound choices and caution may lower risks inherent to the profession. It is 
the student's responsibility to be aware of and adhere to policies and practices related to agency 
and/or community safety. Students should notify the professor regarding any safety concerns. 
  
 
BEHAVIOR CONCERNS and COVID-19 ADVICE LINE (BCCAL). If students have 
concerns about their behavioral health, or if they are concerned about the behavioral health of 
someone else, students may use the Behavior Concerns and COVID-19 Advice Line to discuss 
by phone their concerns. This service is provided through a partnership between the Office of the 
Dean of Students, the Counseling and Mental Health Center (CMHC), the Employee Assistance 
Program (EAP), and The University of Texas Police Department (UTPD). Call 512-232-5050 or 
visit https://safety.utexas.edu/behavior-concerns-advice-line. The Behavior Concerns and 
COVID-19 Advice Line has been expanded to support The University of Texas at Austin 
community during the COVID-19 pandemic. By calling 512-232-5050 - Option 2 for COVID-
19, students, faculty and staff can be assisted in English and Spanish with COVID-19 support.      
  
EMERGENCY EVACUATION POLICY. Occupants of buildings on the UT Austin campus 
are required to evacuate and assemble outside when a fire alarm is activated or an announcement 
is made. Please be aware of the following policies regarding evacuation: 

·         Familiarize yourself with all exit doors in the classroom and the building. Remember that 
the nearest exit door may not be the one you used when entering the building. 

·         If you require assistance to evacuate, inform the professor in writing during the first 
week of class. 

·         In the event of an evacuation, follow the professor’s instructions. 
·         Do not re-enter a building unless you are given instructions by the Austin Fire 

Department, the UT Austin Police Department, or the Fire Prevention Services office.  
  
 
 
 
 
IX.    COURSE SCHEDULE   
 
* Community Tool Box (CTB):   
The CTB is a vast resource (7000 pages and many useful references) to facilitate making a 
positive impact in communities and organizations.  Your reading responsibilities with the 
CTB are to explore it widely and freely to help you and your task group to approach the 
dynamics of communities and organizations in a tried-and-true, scholarly fashion.  The 
assigned parts of this toolbox (as designated in the following course schedule) should help 
you synchronize (to a limited degree) with the in-class plans for any given day of the 
semester.  
 
*Class Format: 
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The typical format for the course schedule will consist of these elements:  a brief theoretical 
foundational framework for social work interventions; an intentional focus that moves from 
theory to praxis; and conceptual models—most from the CTB or the Emergent Strategies 
text; some from selected websites—that can serve as concrete applications of the ideas and 
values of the social work profession.  
 
*Guest Speakers: 
Guest speakers who work in communities and organizations will be featured when possible. 
The knowledge of providers in the field is inestimable for each person’s positive 
professional development.  Guest speakers may be added to the course schedule as the 
semester unfolds. 
 
*Collaborative Learning: 
Of primary importance to the successful delivery of the course schedule are the individual 
ideas and experiences of each person in the class, reflecting your scholarly preparation for 
the class and learning through life experiences. The synergy from your readings and 
collaborative learning from one another—the instructor, guest speakers, student peers, 
providers in the field—should result in a high-level graduate experience. Perhaps the most 
vital learning received from this course will come from the wisdom and experiences of the 
people (constituents) being served and participating in making their communities and 
organizations function better.  This important social work course will also provide a 
foundation for your future careers and development in professions where real outcomes and 
increased public good are the anticipated long-term result of your educational preparation. 
 
*Class Projects 
Professional social workers often do their work through task groups—work-in-progress-
groups, designed to achieve specific goals or objectives through a deliberate process. Task 
groups are an essential tool for community practice. The ability to work effectively through a 
task group is a critical professional skill. The two (2) class projects are both task groups: (i) 
the so-named “Common Assignment” which entails out-of-class primary research and the 
development of a professional relationship with a contact person in a designated community 
or a specific organization and (ii) the “Fictional Organization Exercise” which involves 
exploratory readings from the Community Tool Box and theoretical and practice models 
discussed in class, that undergird the shared task of creating key elements of an 
organization’s strategic plan and by-laws. 
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Date 

 
 

Topic 

 
 

Assignments 
 

 
 

Readings/ Viewings 

     AUG 
 

      

     8/22 
 
 First class 
 
    

Primacy of 
rela;onships 
 
-Introduc;ons 
-Course 
requirements 
-Assign small task 
groups 
 
See Module 1, 
Canvas     
  

In-class:  
Common Assignment 
Group Work #1  
Engage in an inaugural 
internet search and 
brainstorming session 
in student task groups 
to begin planning for 
the community 
ethnography analysis.  

 
  
  

     8/29  Building Community  
 
--Framework for prac;ce   
with organiza;ons and  
communi;es:  
--Social Work values and 
competencies 
 
See Module 2,  
Canvas 
 
 
 

 In-class: 
Common Assignment 
Group Work #2 
Develop an 
aspira;onal 
framework to apply 
EPAS competencies 
when working with 
organiza;ons and 
communi;es.  
 
  

NASW Code of Ethics  
h^ps://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-
EthicsEnglish  
  
Building Community  
h^ps://communityscience.com/wp-content/uploads/2021/01/Five-Cs_layout-
1.pdf 
  
CTB Ch 1.4 “Analyzing Root Causes of Problems:  The “But Why?” Technique”  
h^ps://ctb.ku.edu/en/table-of-contents/analyze/analyze-community-problems-
and-solu;ons/root-causes/main   
 
CTB Ch 25.6 “Promo;ng Community Friendly Policies”  
h^ps://ctb.ku.edu/en/table-of-contents/implement/changing-policies/business-
government-community-friendly/main    
 
The California Endowment. (2022). Impact Studies Summary Report, Pathways to 
Power: The Impact of Building Healthy Communi;es.  
h^ps://www.calendow.org/app/uploads/2022/06/BHC-Impact-Studies-
Report_Final_4.19.22.pdf  

 
 

  
     SEPT 
 

      

     9/5  
   No class              
 

 
Labor Day Holiday  

 
  
  

  

     9/12 Systems Analysis 
 
--Macro prac;ce in 
communi;es  
--Understanding 
neighborhoods and 
communi;es:  
 

In class:   
Common Assignment 
Group Work #3  
For the community 
ethnography analysis, 
work in small group to 

CTB: Ch 3.2 “Understanding and Describing the Community”   
 
Mayor’s Task Force on Ins;tu;onal Racism and Systemic Inequi;es  
h^ps://services.aus;ntexas.gov/edims/document.cfm?id=274706   
 
McGlinchy, Audrey. 2021 “Aus;n's racial segrega;on con;nued over the last 
decade, new census data shows.” 
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See Module 3, 
Canvas  
  
 

focus on ecological 
macro systems issues. 

h^ps://www.kut.org/aus;n/2021-09-29/aus;ns-racial-segrega;on-con;nued-
over-the-last-decade-new-census-data-shows 
 
  

     9/19 
 

No in-
class 

mee;ng 

No formal class session.  
Time is set aside for group 
members to make a site 
visit during the week. 
 
 
 

Site visit: 
Common Assignment 
Group Work #4 
Amer visit, begin 
draming a strengths 
assessment and needs 
assessment for your 
selected community 
or organiza;on. 

CTB: Chapter 3.1, 3.8, 3.14  
 
Documentary:  The Fields of Immokalee 
h^ps://floridafarmworkers.org/ar;cles/documentary-the-fields-of-immokalee/ 
  
Rethinking Revenue Report: 
h^ps://www.gfoa.org/rethinking-revenue-reports 
  
City of Aus;n’s “Imagine Aus;n”  
h^ps://www.aus;ntexas.gov/department/imagine-aus;n-1    
 
 
 

    9/26 Solu;on-oriented and 
Strengths-based Thinking 
 
--Analyzing Community     
Problems and Designing 
Community Interven;ons  
--Assessing Community 
Needs and Resources  
--Asset Mapping 
 
See Module 4, 
Canvas 
  
Guest Speaker: 
Wendy Varnell, LifeWorks 
 
  

In class:   
Fic;onal Organiza;on 
Group Exercise #1 
Within your assigned 
group, create a 
fic;onal organiza;on 
and develop the 
organiza;on’s mission 
and vision. 

 
   
 
 

CTB: Chapter 17  
 
CTB Ch. 8.1 “An Overview of Strategic Planning (or VMOSA)”  
h^ps://ctb.ku.edu/en/table-of-contents/structure/strategic-planning/develop-
ac;on-plans/main   
 
Urban Roots, Aus;n, case study 
h^ps://urbanrootsatx.org/ 
 
IACT (Interfaith Ac;on of Central Texas) 
h^ps://interfaithtexas.org/   
 
LifeWorks (Aus;n) 
h^ps://www.lifeworksaus;n.org/what-we-do 
 
 
 

 
   OCT 
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10/3 Social Construc;on Theory 
 
-Understanding 
organiza;onal development 
and transforma;on 
-Strategic planning 
 
See Module 5 
Canvas 
 
  

 In Class:   
Fic;onal Organiza;on 
Group Exercise #2 
Create a first dram of 
the logic model for 
your small group’s 
fic;onal organiza;on. 
  

 
 
 
 
 

 

CTB: Chapter 8.1-.3, Ch. 9.1  
  
Logic Model resources: 
h^ps://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=25b5a61dae4
89d503b88362e22870b25050b4206 
 
h^ps://www.naccho.org/uploads/downloadable-resources/Programs/Public-
Health-Infrastructure/KelloggLogicModelGuide_161122_162808.pdf 
 
Midwest Academy Strategy Chart 
h^ps://mn.gov/mnddc/pipm/curriculumchangechart.html  
 
 
 
 
 
  

     10/10 Contextualizing oppression 

 

See Module 6,  

Canvas 

 

 

  
  
 

Emergent Strategy 
book analysis due. 
Submit paper on 
Canvas, under 
“Assignments”. 
 
In-class discussion:  
Share key ideas from 
your book analysis 
and describe your 
process in forming 
those ideas. 
 
 
  
  
  
  

CTB:  Chapter 27 
 
Turner, “Business Case for Racial Equity” 
h^ps://wkkf.issuelab.org/resource/business-case-for-racial-equity.html 
 
Aus;n American Statesman ar;cle:  Inheri;ng Inequality   
h^ps://projects.statesman.com/news/economic-mobility/   
 
The White House. (February 16, 2023). Execu7ve Order on Further Advancing 
Racial Equity and Support for Underserved Communi7es through the Federal 
Government.   
h^ps://www.whitehouse.gov/briefing-room/presiden;al-
ac;ons/2023/02/16/execu;ve-order-on-further-advancing-racial-equity-and-
support-for-underserved-communi;es-through-the-federal-government/ 
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     10/17  Inclusive Cultural 
Understanding 
  

- Challenges faced by    
contemporary non-profit 
agencies   

-Organiza;onal culture   
-Nonprofit Bylaws  
-Board role and governance 
 
See Module 7, 
Canvas 
 
  
 
  

In Class:  
Fic;onal Organiza;on 
Group Exercise #3 
Create key por;ons of 
the organiza;on 
bylaws for your 
fic;onal organiza;on, 
par;cularly focusing 
on cultural 
competence and 
contexts of 
oppression. 

CTB: Chapter 9 (9.4 - 9.8)  
 
CTB Toolkit on “Enhancing Cultural Competence”  
h^ps://ctb.ku.edu/en/enhancing-cultural-competence 
  
Le, Vu. 2021 “20 subtle ways white supremacy manifests in nonprofit and 
philanthropy”  
h^ps://nonprofitaf.com/2021/06/20-subtle-ways-white-supremacy-manifests-in-
nonprofit-and-philanthropy/   
  
Bylaws toolkit:  
h^ps://www.theselc.org/wsdn_toolkit 
 
Inclusive Boards (The New Philanthropists):  
h^ps://www.tnpaus;n.org/the-mission/ 
 
 

     10/24 Understanding 
organiza;ons: 
  
-Fundraising for 
Communi;es and 
Organiza;ons 
 
See Module 8, 
Canvas 
  
 
  
  

In Class: 
Fic;onal Organiza;on 
Group Exercise #4 
Create a fundraising 
plan for your small 
group’s fic;onal 
organiza;on. 
  

CTB: Chapter 46.1, 46.2, 46.9, 46.11-17  
  
Review Community Centric Fundraising principles:  
h^ps://communitycentricfundraising.org/c cf-principles/   
 
h^ps://communitycentricfundraising.org/the-hub/essays/   
  
The Seven Faces of Philanthropy 
h^ps://www.ntc.blm.gov/krc/system/files?file=legacy/uploads/15515/39_MbN_s
even-faces-philanthropy.pdf   
 
10 Basic Fundraising Challenges  
h^ps://whydonate.com/en/blog/fundraising-challenges-while-crowdfunding/   
 
Chan Zuckerberg Ini;a;ve. (2023). Community Fund: A Par7cipatory Grantmaking 
Case Study.   
h^ps://chanzuckerberg.com/wp-
content/uploads/2023/01/CZI_Community_Par;cipatory-Grantmaking-Report-
2023-Final.pdf 
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    10/31  Leadership and 
Management Theory: 
 
-Effec;ve evalua;on 
prac;ces 
 
See Module 9, 
Canvas 
 
 
 
 
  
 

In-class:  
Fic;onal Organiza;on 
Group Exercise #5 
Create an evalua;on 
plan for your small 
group’s fic;onal 
organiza;on.  
 

CTB: Chapters 13, 14, 15, 36.1 and 36.5 
 
CTB Toolkit:  Building Leadership 
h^ps://ctb.ku.edu/en/building-leadership 
 
Kellogg Founda;on Evalua;on Guide 
h^ps://www.be^erevalua;on.org/sites/default/files/WKKF_StepByStepGuideToEv
alua;on_smaller.pdf\ 
 
 
 
  
 
  
 
  
 
  
 

 
   NOV 
 

   

     11/7 Change Theory and 
Community Interven;ons: 
 
-Removing Barriers, 
Crea;ng Opportunity 
 
See Module 10, 
Canvas 
 
 
 

In-Class: 
Common Assignment 
Group Work #5  
Work on group 
presenta;on to make 
it cohesive, with 
agreed upon content, 
;ming, and shared 
delega;on of who 
presents what. 
 

CTB: Chapter 23.1 & 23.4; Chapter 24.1 & 24.12; Chapter 26.1& 26.3  
 
The Curb Cut Effect (Benefits to Vulnerable Groups Benefit All): 
h^ps://ssir.org/ar;cles/entry/the_curb_cut_effect 
h^ps://mind.org.my/ar;cle/the-curb-cut-effect-and-you/ 
                                                               
 Harlem Children’s Zone 
h^ps://hcz.org/ 
  
VELA (Illumina;ng Ability):  
h^ps://velafamilies.org/  
 
GAVA (Community Empowerment and Health Equity):  
h^ps://www.goaus;nvamosaus;n.org/  
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    11/14 Complexity Theory 
 
--Community Programs & 
Ini;a;ves  
 
See Module 11, 
Canvas 
  
 

Post material for 
group work, related 
to Fic?onal 
Organiza?on, on 
Canvas Discussion 
Board (mission and 
vision statements, 
summaries of logic 
model, selected 
por;ons of bylaws and 
overviews of 
fundraising plan, and 
evalua;on strategy. 
  

CTB:  Chapter 18 
 
Placements for Pregnant (maybe homeless) Women 
 
Near Los Angeles (example): 
h^ps://www.youtube.com/watch?v=hR5sMNMjwFw 
 
h^ps://www.harvesthomela.org/mission 
 
Aus;n (examples): 
 
h^ps://heartomexasprc.org/abor;on/ 
 
h^ps://txbenefits.center/benefits/housing/?ibp-adgroup=txbcppc&ibp-
custom=lpd&ibp-
keyword=housing%20assistance&gclid=Cj0KCQjwldKmBhCCARIsAP-
0rfxOgc7uRIGORgdEAiWTEiAF_CsMr9In-
WjeFXhu8HiRwKPjKlZIy4EaAvfoEALw_wcB   
 
h^ps://www.tro^erhouse.org/ 
 
 
 
 
  
  

    11/21 
   No Class  

 
Fall Break 
 

  

     11/28 1st Session for Group 
Presenta;ons 
 
 

Common Assignment 
Group Presenta?ons  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
     DEC 
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