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ADVANCED TOPICS IN SOCIAL AND ECONOMIC JUSTICE
SW 360K/SW 395K
THE UNIVERSITY OF TEXAS AT AUSTIN
SCHOOL OF SOCIAL WORK

UNIQUE NUMBER: 360K 61199; 395K 61544 INSTRUCTOR: ROSALIE AMBROSINO, PHD

SEMESTER: FALL 2016 OFFICE LOCATION: 3.104A
MEETING TIME: THURS11:30-2:30 P.M. OFFICE HOURS: WED 1-2, TH 3-5
CLASSROOM: SSW 1.212 AND BY APPOINTMENT

PHONE: 210-241-0391
EMAIL: rosalie.ambrosino@gmail.com

I. STANDARDIZED COURSE DESCRIPTION

This course will focus on contemporary understandings of social and economic justice and analyze a wide
variety of policy proposals designed to promote human well-being across the life course. Specific attention will
be paid to the ways in which poverty and economic inequality hinder the well-being of families and
communities and frustrate American ideals of democracy and opportunity.

II. STANDARDIZED COURSE OBJECTIVES

f—

Upon completion of this course, students will be able to:
Understand and analyze the various definitions and understandings of social and economic justice;

Understand various historical trends in social welfare and causes of contemporary social and economic
problems;

Identify and systematically analyze issues related to race, gender, ethnicity, social class, sexual
orientation, and other dimensions which are associated with privilege, discrimination, domination, and
oppression;

Intelligently discuss the limits of research methods upon which social and economic policy is often
based;

Understand comparative and international perspectives on the promotion of social and economic
justice;

Understand normative ideals associated with compelling political and ideological stances towards
social and economic policy;

Understand a broad array of policies, both real and figurative, designed to promote human well-being
in general and with regards to specific population groups; and

Analyze alternative models, strategies, tactics, and modes of social and political action directed towards
the promotion of these goals.

III. TEACHING METHODS

This course is designed to provide the student with a meaningful learning environment that will facilitate



learning about social and economic justice. The class will be conducted using a transformative learning
approach, an approach that focuses on valuing new meaning and understanding through critical self-reflection
of the assumptions that form the basis of our values and beliefs (Mezirow, 1991). Teaching methods include a
combination of group discussion, small group critique and feedback, audiovisual presentations, case study
analyses, readings, experiential exercises, speakers, informal lecture, and community-based activities. Student
participation is essential to ensure that reflective dialogue takes place. Students are expected to be open to
learning and actively engaged in class discussion and activities, to take appropriate personal risks, and to
demonstrate both critical thinking and self-reflection throughout the course.

IV. READINGS

Required Texts and Readings
Coates, Ta-Nehisi (2015). Between the world and me. New York: Spiegel and Grau.

Edin, K. & H. L. Shaeffer (2015). $2.00 a day: Living on almost nothing in America. Boston: Houghton
Mifflin Harcourt.

Hill, M. (2016). Nobody: Casualties of America’s war on the vulnerable, from Ferguson to Flint and
beyond. New York: Atria.

Stevenson, B. (2014). Just mercy: A story of justice and redemption. New York: Spiegel and Grau.
Wright, C. (2012). The rent collector. Salt Lake City, UT: Shadow Mountain.

Selected Readings: Additional readings from other books and journals will also be assigned, and will be
available either on UT Canvas or electronically through the UT Library.

V. COURSE REQUIREMENTS

Your grade for this course will be based on the following requirements (further guidance for class participation
and assignments is included in the syllabus appendix):

Student Participation - Attendance and active participation are critical to the teaching and learning in this
class. Students are expected to be in class, or, in extenuating circumstances, to notify the instructor if they
cannot attend. This portion of the grade will be determined by attendance and quality of contribution as
demonstrated by student preparation level. Preparation includes completing readings and assignments by due
dates and coming to class prepared to discuss them; and “being present” and involved in experiential
activities and discussions - 10% of final grade

Presidential Policy Brief — Students will provide policy briefs discussing the perspectives of the Republican
and Democratic Presidential candidates on one of their campaign topics. Policy briefs should incorporate
discussion on the impact of the proposed policy(ies) on various populations and implications for social and
economic justice. (See appendix for further details.) — 10% of final grade

Multimedia Analysis of Social Justice Issue— Students will work in teams of 5 to develop a 30-minute
multimedia analysis of a social justice issue (i.e., immigration, health care, poverty and economic inequity,
reproductive rights, disparities in the criminal justice system, oppression against persons who are LGBTQ).
Teams are expected to use critical thinking, reflection, and creativity to prepare a multimedia presentation



that incorporates music, art, poetry and other literature excerpts, film, and/or news clips to visually convey
the injustices and their impact that are the result of the identified issue. After the presentation, team members
should be prepared to facilitate a class discussion of the topic and identified issues. Topics and teams will be
finalized during the second week of class. Presentations will be given throughout the semester with the date
depending on the topic assigned. (See appendix for further details.) - 20% of final grade

Book Analysis and Social Justice Reflection Paper — During the semester students will be required to read
a number of books with various perspectives on social and economic justice. While content from books and
other readings will be incorporated into other assignments as well as class discussions, toward the end of the
semester you are asked to submit an analysis that demonstrates your understanding of the books and how
they contributed shaping your perspectives on social and economic justice. (See appendix for further
details.) — 15% of final grade

Social Change Project — Students will become actively engaged in a social justice/social change effort of
their choice. This can be a project they undertake on their own or with other students, or active participation
in an already-existing change effort. They must submit a social change plan to the instructor delineating their
proposed project and how they plan to implement it. Students will document their efforts and complete a
portfolio at the end of the semester reflecting on their experiences and the results of their efforts in relation to
social and economic justice. (See appendix for further details.) — 30% of final grade

50-Year Policy Briefing — Students will work in teams of 5 to complete this assignment. You are to assume
that you find yourselves living fifty years in the future. You discover that the U.S. is very different in 2066
than it was in 2016. All U.S. citizens enjoy access to health care, paid maternity/paternity leave, free higher
education and vocational training, a right to employment and decent housing, and sufficient retirement
income. Your task in this briefing is to describe how these changes occurred, how they are funded and
implemented, and the ways in which society has changed because these changes have taken place, with an
emphasis on issues related to social and economic justice. You will prepare a 15 minute briefing to be given
during the last class. (See appendix for further details.) — 15% of final grade

To receive a passing grade, ALL assignments need to be completed and expectations for class participation
met.



Summary of Assignments

Date Due % of Grade

Presidential Policy Brief

September 22 at 11:59 p.m. 10

Multimedia Analysis of Social
Justice Issue (Group project)

September 29, October 6, October 20
20, October 27, and November 3
depending on topic

Book Analysis and Reflection November 10 at 11:59 p.m. 15
50 Year Briefing (Group December 1 at 11:30 a.m. 15
project)

Social Change Project Project plan September 8 at 11:59 30
p.m.

Portfolio December 8 at 11:59 p.m.

Class Participation

December 1 at 2:30 p.m. 10

VI GRADING

Overall Criteria for Evaluating Student Assignments

Your written work should be well-conceptualized and researched, clearly organized, and supported by
examples and details. It also should show evidence of your own creative and thoughtful analysis. Papers
must follow APA style formatting. Additional criteria and evaluation guidelines are provided at the end of
the syllabus for all assignments. Please note that you will not earn credit for MSSW courses if your final
grade falls below a ‘C’. You must earn a ‘C’ or above for credit to be given for the course.

GRADING SCALE

94. 0 and

Above

A 90.0 to

93.999

A-

87.0 to 89.999 B+

84.0 to 86.999 B

A = Superior work: The assignment significantly exceeds

expectations listed in the syllabus. Student does more than is required
in the assignment and demonstrates a high level of in-depth critical
thinking and analysis (i.e., writing coherent, ideas synthesized,
discussion well developed).

B = Good Work: The assignment meets all the requirements and
demonstrates evidence of in-depth critical thinking and analysis.

C = Average Work: The assignment meets the requirements or has

minor gaps but lacks evidence of in-depth critical thinking and
analysis. Remember, a C- (73 points) or lower is noted as a course
failure and will require re-taking the course.

D - failing = Poor/failing Work: The assignment has important gaps,

both in terms of not meeting the requirements and lacking in-depth
critical thinking and analysis.




80.0 to 83.999 B-
77.0 to 79.999 C+
74.0 to 76.999 C

70.0 to 73.999 C-
67.0 to 69.999 D+
64.0 to 66.999 D

60.0 to 63.999 D-

Below 60.0 F

VII. CLASS POLICIES

Instructor Contact: If you wish to make an appointment to see me, cannot attend class, or have a
question about the course, please call or text me at 210-241-0391 (cell) or come to my office hours. You
can also send an email to me at rosalie.ambrosino@gmail.com. I check my e-mail and phone messages
regularly and will respond as quickly as possible.

2. Attendance: This course is interactive in nature, with students learning from each other as well as from
readings and other course assignments. It also is important for social work practitioners to be punctual
in both attendance and in meeting deadlines. Therefore, class attendance is expected, as is submitting
assignments on time. Students who fail to attend class on a regular basis (missing two or more one
classes without a valid excuse, e.g., medical documentation) will receive one or more course grades
lower than their final grade when points are totaled.

3. Submission of Papers and Late Assignments: Assignments must be submitted to the instructor at the
beginning of the class or electronically (email) by 11:59 p.m. the day that an assignment is due
depending on instructions in the syllabus. Note that if you choose to submit the assignment
electronically after our class period ends, you must be in class that day for the assignment to be
accepted. Once I receive the assignment electronically, I will notify you that I have received it and let
you know if there are any problems in opening the attachment. All assignments must be turned in on
the due date. Changes in work schedules, personal celebrations, transportation problems, computer/
printing problems, etc. are not considered legitimate reasons for missing an assignment deadline. Late
assignments will result in a deduction of 5% for each day it is late. Any legitimate adjustments in due
dates must be discussed with the instructor at least 24 hours PRIOR to the regularly scheduled due date
unless there is a valid documented reason for not being able to meet this requirement.

4. APA & References: The School of Social Work uniformly requires APA editorial style as the standard
format for all written assignments. Details of the APA style are included in the Publication Manual of
the American Psychological Association. Information on APA style and format can be found at the
Learning Resource Center (LRC) in the School of Social Work and on the UT library website. Another
excellent source is Purdue University’s Online Writing Lab (OWL). Appropriate referencing is
required. Failure to use quotation marks for direct quotes or citation for indirect quotations and/or
others’ ideas constitutes plagiarism and may result in receiving no credit for the assignment.




5. Course Feedback: Students will have two formal opportunities to evaluate the quality of the course
and instruction. About midway into the course students will be asked to provide an anonymous
evaluation about the course and any suggestions for improving content, delivery, or discussion. The
second evaluation will occur at the end of the course, using the format provided by the University. At
any time during the course, students should feel free to comment on the quality of the course and
instruction and suggest changes that will increase their learning. These comments can either be made in
class, by making an appointment to meet with the instructor, or via any other means selected by the
student.

6. Course Modifications: Any modifications, amendments, or changes to the syllabus and or assignments
are at the discretion of the instructor. Changes will be announced in class. It is the responsibility of the
student to inquire about any changes that might have been made in her/his absence; all changes will be
published on Canvas.

VIII. UNIVERSITY POLICIES

The University of Texas Honor Code: The core values of The University of Texas at Austin are learning,
discovery, freedom, leadership, individual opportunity, and responsibility. Each member of the university is
expected to uphold these values through integrity, honesty, trust, fairness, and respect toward peers and
community.

Professional Conduct and Civility in the Classroom: The professor expects students to act as
professionals in class. This means students should arrive on time for class, be prepared to participate in the
class discussion, and show respect for one another’s opinions. A course brings together a group of diverse
individuals with various backgrounds. Students are influenced and shaped by such factors as ethnicity,
gender, sex, physical abilities, religious and political beliefs, national origins, and sexual orientations,
among others. We expect to learn from each other in an atmosphere of positive engagement and mutual
respect. Social work also deals with complex and controversial issues. These issues may be challenging and
uncomfortable, and it would be impossible to offer a substantive classroom experience that did not include
potentially difficult conversations relating to challenging issues. In this environment we will be exposed to
diverse ideas and opinions, and sometimes we will not agree with the ideas expressed by others.
Nevertheless, the professor requires that students engage one another with civility, respect, and
professionalism.

Unanticipated Distress: Students may experience unexpected and/or distressing reactions to course
readings, videos, conversations, and assignments. If so, students are encouraged to inform the professor. The
professor can be responsive and supportive regarding students’ participation in course assignments and
activities, but students are responsible for communicating clearly what kind of support is desired. If
counseling is needed, students may contact a service provider of their choosing, including the UT
Counseling Center at 512-471-3515 or online at https://cmhc.utexas.edu/.

Policy on Social Media and Professional Communication: Public social networks are not private. Even
when open only to approved or invited members, users cannot be certain that privacy will exist among the
general membership of sites. If social work students choose to participate in such forums, please assume that
anything posted can be seen, read, and critiqued. What is said, posted, linked to, commented on, uploaded,
subscribed to, etc., can be accessed and archived, posing potential harm to professional reputations and
prospective careers.

Social work students who use social media (i.e. Facebook, Twitter, etc.) and other forms of electronic
communication (i.e. blogs, etc.) must be mindful of how their communication may be perceived by clients,



colleagues, faculty, and others. Social work students are expected to make every effort to minimize material
which could be considered inappropriate for a professional social worker in training. Because of this, social
work students are advised to manage security settings at their most private levels and avoid posting
information/photos or using any language that could jeopardize their professional image.

Students are asked to consider the amount of personal information posted on these sites and are obliged to
block any client access to involvement in the students’ social networks. Client material should not be
referred to in any form of electronic media, including any information that might lead to the identification of
a client or compromise client confidentiality in any way. Additionally, students must critically evaluate any
material that is posted regarding community agencies and professional relationships, as certain material
could violate the standards set by the School of Social Work, the Texas Code of Conduct for Social
Workers, and/or the NASW Code of Ethics.

Social work students should consider that they will be representing professional social work practice as well
as The University of Texas at Austin School of Social Work program while in the classroom, the university
community, and the broader area communities.

Policy on Scholastic Dishonesty: Students who violate University rules on scholastic dishonesty are subject
to disciplinary penalties, including the possibility of failure in the course and/or dismissal from the
University. Since such dishonesty harms the individual, all students, and the integrity of the University,
policies on scholastic dishonesty will be strictly enforced. For further information, the student may refer to
the Web Site of the Student Judicial Services, Office of the Dean of Students
(http://deanofstudents.utexas.edu/sjs/).

Use of Course Materials: The materials used in this course, including, but not limited to exams, quizzes,
and homework assignments, are copyright protected works. Any unauthorized duplication of the course
materials is a violation of federal law and may result in disciplinary action being taken against the

student. Additionally, the sharing of course materials without the specific, express approval of the professor
may be a violation of the University’s Student Honor Code and an act of academic dishonesty, which could
result in further disciplinary action. This sharing includes, among other things, uploading class materials to
websites for the purpose of distributing those materials to other current or future students.

Documented Disability Statement: Any student who requires special accommodations must obtain a
letter that documents the disability from the Services for Students with Disabilities area of the Division
of Diversity and Community Engagement (471- 6259 voice or 471-4641 TTY for users who are deaf
or hard of hearing). A student should present the letter to the professor at the beginning of the semester
so that needed accommodations can be discussed and followed. The student should remind the
professor of any testing accommodations no later than five business days before an exam. For more
information, visit http://diversity.utexas.edu/disability/.

Religious Holidays: By UT Austin policy, students must notify the professor of a pending absence at least
fourteen days prior to the date of observance of a religious holy day. If the student must miss a class,
examination, work assignment, or project in order to observe a religious holy day, the professor will give the
student an opportunity to complete the missed work within a reasonable time after the absence.

Title IX Reporting: In accordance with Title IX of the Education Amendments of 1972, the University of
Texas at Austin is committed to maintaining a learning environment that is free from discriminatory conduct
based on gender. Faculty, instructors, staff, and/or teaching assistants in their supervisory roles are mandated
reporters of incidents of sex discrimination, sexual harassment, sexual violence, or sexual misconduct.
Students who report such incidents will be informed of University resources. Incidents will be reported to
the University’s Title IX Coordinator and/or the Title IX Deputy for the SSW, Professor Tanya Voss.



Students, faculty and staff may contact Professor Voss to report incidents or obtain further information.
Further information, including student resources related to Title IX, may be found at
http://socialwork.utexas.edu/dl/files/academic-programs/other/qrg-sexualharassment.pdf.

Campus Carry Policy: The University’s policy on concealed fire arms may be found here:
https://campuscarry.utexas.edu. You also may find this information by accessing the Quick Links menu on
the School’s website.

Classroom Confidentiality: Information shared in class about agencies, clients, and personal matters is
considered confidential per the NASW Code of Ethics on educational supervision and is protected by
regulations of the Family Educational Rights and Privacy Act (FERPA) as well. As such, sharing this
information with individuals outside of the educational context is not permitted. Violations of
confidentiality could result in actions taken according to the policies and procedure for review of academic
performance located in sections 3.0, 3.1, and 3.2 of the Standards for Social Work Education.

Use of E-Mail for Official Correspondence to Students: Email is recognized as an official mode of
university correspondence; therefore, students are responsible for reading their email for university and
course-related information and announcements. Students are responsible for keeping the university informed
about a change of e-mail address. Students should check their e-mail regularly and frequently—daily, but at
minimum twice a week—to stay current with university-related communications, some of which may be
time-sensitive. Students can find UT Austin’s policies and instructions for updating their e-mail address at
http://www.utexas.edu/its/policies/emailnotify.php.

Safety: As part of professional social work education, students may have assignments that involve working
in agency settings and/or the community. As such, these assignments may present some risks. Sound
choices and caution may lower risks inherent to the profession. It is the student's responsibility to be aware
of and adhere to policies and practices related to agency and/or community safety. Students should notify
the professor regarding any safety concerns.

Behavior Concerns Advice Line (BCAL): If students are worried about someone who is acting differently,
they may use the Behavior Concerns Advice Line to discuss by phone their concerns about another
individual’s behavior. This service is provided through a partnership between the Office of the Dean of
Students, the Counseling and Mental Health Center (CMHC), the Employee Assistance Program (EAP), and
The University of Texas Police Department (UTPD). Call 512-232-5050 or visit
http://www.utexas.edu/safety/bcal.

Emergency Evacuation Policy: Occupants of buildings on the UT Austin campus are required to evacuate
and assemble outside when a fire alarm is activated or an announcement is made. Please be aware of the
following policies regarding evacuation:

e Familiarize yourself with all exit doors in the classroom and the building. Remember that the
nearest exit door may not be the one you used when entering the building.

e Ifyou require assistance to evacuate, inform the professor in writing during the first week of class.

¢ In the event of an evacuation, follow the professor’s instructions.

¢ Do not re-enter a building unless you are given instructions by the Austin Fire Department, the UT
Austin Police Department, or the Fire Prevention Services office.



IX. COURSE SCHEDULE

Date Topic/Content and Class Activities Readings/Assignments Due
Class 1 e Introduction and course overview e Syllabus
August 25 e Establishment of guidelines for class
discussion
e Discussion of options for social
justice topics and team presentations
Class 2 e Social and economic justice: Coates, Between the World and Me

September 1

Definitions and concepts

e Experiential focus: How life
experiences shape perspectives on
social and economic justice

e Finalization of options for social
justice topics and team presentations

On Canvas:

e West, Courage

e Van Soest, Human rights and social and
economic justice

e Loeb, Making our lives count

Class 3 e Global perspectives on social and o Wright, The Rent Collector
September 8 economic justice On Canvas
¢ Ginden, Social justice and globalization:
Are they compatible?
e Lagon, Promoting human rights: Is U.S.
consistency desirable or possible?
e Social justice project plan due at
11:59 p.m.
Class 4 e Lab— Work with teams on On Canvas
September 15 multimedia presentations e Smith, Prologue: The challenge from
within
e Oliver & Shapiro, Race, wealth and
equality

Readings and other materials relating to
team presentation

Class 5
September 22

e C(Classism
e Poverty and income inequality

Edin & Shaefer, 32.00 a Day: Living on

Almost Nothing in America

On Canvas

e Oliver & Shapiro, Race, wealth and
equality

e Leondar-Wright, “Classism from our
mouths” and “Tips from Working- Class
Activists”




Presidential policy brief due at 11:59 p.m.

Class 6 e Race and racism e Hill, Nobody
September 29 On Canvas:
e Tatum, “Can we talk?”
e Anzaldua, La conciencia de la mestiza,
Towards a new consciousness
e Smith, The personal is political
Class 7 e Lab — Work on individual social e Stevenson, Just Mercy, chapters 1-8
October 6 justice projects
Class 8 e Inequities in our criminal justice e Stevenson, Just Mercy, chapters 9-16
October 13 system
Class 9 e Gender and gender inequities On Canvas
October 20 e hooks, Feminism: A movement to end
sexist oppression
e Seccombe, Conclusions: Lessons
learned and visions of change — The
gendered nature of welfare and welfare
reform
e Katz, Violence against women is a
men’s issue
e Martinez, Unite and rebel! Challenges
and strategies in building alliances
Class 10 e Inequities experienced by persons On Canvas
October 27 who are LBGTQ e Carbado, Privilege
e Blow, Real men and pink suits
e Evans & Washington, Becoming an
ally: A new examination
e Clinton, United Nations address on
LGBT rights
e The facts: Bathroom safety,
nondiscrimination laws, and bathroom
ban laws
Class 11 e Immigration On Canvas
November 3 e Nazario, Immigrant nation

e Bikmen, Still a nation of immigrants?
Effects of constructions of national
history of attitudes towards immigrants

e Galston, Cox, Navarro-Rivera, Donne &

Gaston, What Americans want from
immigration reform in 2014

e Hendricks, Living in a car culture
without a license

e Negy, The importance of considering
undocumented immigration from
multiple perspectives in the context of
social justice

10



Class 12 e Voices of promoters of social and On Canvas

November 10 economic justice — panel presentation | ©  Smith, Prologue, Ch. 21, Reclaiming the
dream: A domestic Marshall Plan: A
Ten-step Strategy; Ch. 22, Politics: A
grass roots response: Reviving the
moderate center and middle-class power

e Engler & Engler, Introduction, Chapter
6, The act of disruption; Chapter 10, The
ecology of change

Book analysis and reflection due at 11:59

p.m.
Class 13 e Strategies to promote social and On Canvas
November 17 economic justice e Deluca, Clampet-Lundquist & Edin Ch.
Ch. 7, If it can cause some kind of
e Last half of class lab to work on change: Policies to support identity
socially just future presentations projects and reduce educational and

neighborhood inequality

e Loeb, Ch. 3, One step at a time; Ch. 8,
Village politics; Ch. 10, Pieces of a
vision; Postscript: The ten suggestions

November 24 | ¢  THANKSGIVING BREAK
(HBSE observations of family and

friends)
Class 14 e Group presentations on a 50 years Preparation for 50 year briefing
December 1 later: a socially just future presentations
e C(Celebration and closure Social change project portfolio due

December 8 at 11:59 p.m.

X. SUGGESTED SOURCES
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Mental Health Counselors’ Association.

Alice, T. (Ed.). (2005). Culture of transnational adoption. Durham, NC: Duke University Press.

Ambrosino, R.A., Ambrosino, R. J., Heffernan, J. & Shuttlesworth, G. (2016). Social work and
social welfare: An introduction (8" ed.). Boston, MA: Cengage Learning.
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Anderson, J. & Carter, R.W. (Eds.) (2003). Diversity perspectives for social work practice. Boston: Allyn &
Bacon.

Anzaldua, G. (2013). Towards a new consciousness. In M. Adams, W. Blumenfeld, C. Castaneda, H.
Hackman, M. Peters, & X. Zuniga, (Eds.) Readings for diversity and social justice (3 ed.). NY:
Routledge, pp. 92-96.

Appleby, G.A., Colon, E., & Hamilton, J. (2011). Diversity, oppression and social functioning: Person-in-
environment assessment and intervention (3" ed.). Boston: Allyn & Bacon.

Arber, S. (2003) Gender, marital status and ageing: Linking material, health and social resources.
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Journal of Aging Studies, 18(1), 91-108.
Aronson-Fontes, L. (2003). Child abuse and culture: Working with diverse families. NY: Guilford Press.
Atwood, N. C. (2001). Gender bias in families and its clinical implications for women.

Social Work, 46(1), 23-38.

Babcock, L. & Laschever, S. (2003). Women don’t ask: Negotiation and the gender divide. Princeton, NJ:
Princeton University Press.

Barak, G., Leighton, P., & Flavin, J. (2006). Class, race, gender and crime: The social realities of justice in
America. Lanham, MD: Bowman and Littlefield Publishers.

Bell, L. A. (2013). Theoretical foundations. In M. Adams, W. Blumenfeld, C. Castaneda, H.
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Routledge, pp. 21-26.

Berardo, K., Deardoff, D., & Trompenaars, F. (2013). Building cultural competence: Innovative
activities and models. Sterling, VA: Stylus.
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Times. Retrieved from:
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Carbado, D.W. (2005). Privilege. In E.P. Johnson & M.G. Henderson (eds). Queer Black
Studies: A Queer Anthology. Durham, NC: Duke
University Press. pp. 190-191 and 198-206. Retrieved from http://www.chew-
disco.com/post/91951198551/devon-w-carbados-essay-privilege-as-published
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possible with previous methods. This new method is called the Implicit Association Test or IAT for short.
The IAT makes it possible to penetrate both of these types of hiding and measure implicit attitudes and
beliefs that people are either unwilling or unable to report.

http://www.adl.org/
The immediate object of the Anti-Defamation League is to stop, by appeals to reason and conscience and, if
necessary, by appeals to law, the defamation of the Jewish people. Its ultimate purpose is to secure justice
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and fair treatment to all citizens alike and to put an end forever to unjust and unfair discrimination against
and ridicule of any sect or body of citizens."

http://www.diversityhotwire.com

Diversity Central stresses that the American workplace has changed significantly from what it was in the
1970s. The American workforce will become more diverse yet. The most successful American managers in
the public and private sectors will be those who acknowledge this diversity and are committed to helping
their organizations build an inclusive environment.

http://portal.unesco.org/culture/en/ev.php-

URL _ID=2450&URL_DO=DO_TOPIC&URL_SECTION=201.html

Cultural Diversity has been at the core of UNESCO’s concerns since the Organization came into being more
than 50 years ago. The adoption of the UNESCO Universal Declaration on Cultural Diversity (2 November
2002) confirmed yet again the Organization’s commitment to promoting the "fruitful diversity of ... cultures"
for a more open and creative world in the new 21st century context.

http://www.socialworkdegree.net/social-justice-organizations/
Includes over 100 websites and links to social justice organizations and information.
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APPENDIX
ASSIGNMENT GUIDELINES

I Presidential Policy Brief

Choose a topic of interest to you that has been discussed during the current presidential campaign (i.e., health care,
economic and tax restructuring, foreign policy, higher education, child care, gun control, reproductive rights).
Review the Democratic and the Republican Presidential candidates’ perspectives on this issue and approaches
shared to address it. You are expected to draw from websites where candidates have posted policy platforms on
various topics, debates, and other media clips where candidates have discussed their perspectives.

Analyze the significant policy proposals from both candidates on this topic. Your briefing should include the
following:
1) A brief framing of the issue you are addressing and its importance
2) A summary of the candidate’s political experience in relation to the issue and proposed solutions to address
it.
3) Importance — why are the proposed policy options important/significant?
4) Costs/benefits — describe the potential benefits and costs/limits of the proposed policy options/legislation.
Focus on specific populations if this is relevant.
5) Implications from a social and economic justice perspective — does this proposed policy option advance
social and economic justice? For who and in what ways?
6) Social work values — using the values and ethics that guide the social work profession, conclude your
briefing with a brief argument as to why social workers should either support or oppose the proposed policy
change in question.

You don’t need to incorporate this information in the order presented. Feel free to incorporate any other
relevant information you think would be important for individuals to know in considering this candidate’s
proposed solution(s) to the problem being discussed.

Limit each briefing to one-two pages per candidate, using concise language and choosing your words wisely.
Briefings should be single-spaced and use 12-point font. Briefings are due September 22 at 11:59 p.m. and
count 10% toward your final grade (they may be submitted in a word document as an email attachment).

II. Multimedia Analysis of Social Justice Issue

You will work in assigned teams of 5 to develop a multimedia analysis of a social justice issue (i.e., immigration,
health care, poverty and economic inequity, reproductive rights, disparities in the criminal justice system,
oppression against persons who are LGBTQ). Teams are expected to use critical thinking, reflection, and creativity
to prepare a multimedia presentation that incorporates music (i.e., historical or current relevant pieces that help set
the tone for the perspectives you are trying to convey), art, poetry and other literature excerpts, film, and/or news
clips to visually convey the injustices and their impact that are the result of the identified issue.

The presentation should also include some demographic and other information about the issue and its impact, as
well as what has been done to address the issue, why it is still an injustice (i.e., values perspectives, lack of political
will, lack of awareness, perceived lack of resources) and what is suggested to address the issue.

The intent of this presentation should be to inform viewers about the issue you are addressing and its significance
with factual information/knowledge, but also to convey to them the emotionality/human focus on the issue.

21



Presentations should be approximately 30 minutes in length and can incorporate interpretations and discussion by
team members. After the presentation, team members should be prepared to facilitate a class discussion of the
topic and identified issues. Team members will also work with the instructor to plan additional content related to
the topic during that class period. Topics and teams will be finalized during the second week of class.
Presentations will be given throughout the semester with the date depending on the topic assigned.

Following the presentation, each group will submit a list of sources used for the presentation in APA format (one
for the group). Each individual group member will also submit feedback (form posted on Canvas) regarding your
contributions and the contributions of other team members in completing this assignment. Note that while typically
all members will receive the same grade, individual grades can be adjusted up or down depending on group
responses to how each person contributed. This presentation counts 20% toward your final grade.

III. Social Justice Book Analysis and Reflection Paper

During the semester you will be required to read five books with various perspectives on social and economic
justice. While content from books and other readings will be incorporated into other assignments as well as class
discussions, toward the end of the semester you will submit an analysis that demonstrates your understanding of the
books and how they have contributed to shaping your perspectives on social and economic justice.

Identify at least three themes that are of importance to you that fit with the books and course content. Each theme
should be addressed in at least two of the books read. Discuss each theme, showing how each book contributed to
your understanding of that theme. Point out agreements as well as disagreements between the authors, as well as
your own thoughts in comparison to what they said.

Provide a summary/conclusion indicating how these books contributed to your learning about social and economic
justice, as well as the future work you hope to do as a social worker to reduce social and economic injustice.

The focus of this analysis should be on your own critical thinking (think synthesis, integration, critique) and self-
reflection (think personal and emotional impact, awareness, transformation, things you might do differently from
here on), rather than a summary of each author’s points of view).

Your analysis should be 5-8 pages in length and must incorporate all five books required for the course. You can
incorporate other class readings if you wish. This assignment is due at 11:59 p.m. on November 10 and counts
15% toward your final grade

Iv. 50-Year Policy Briefing

Students will work in assigned teams of 5 to complete this assignment. Like modern-day Rip Van Winkles, you and
other members of your team awaken one day to find yourselves inexplicably living fifty years in the future. Given
your interest in social and economic justice, you soon discover that the U.S. and policy landscape of 2066 is much
different from what you remember. You are amazed to discover that all U.S. citizens enjoy access to health care,
paid maternity/paternity leave, free higher education tuition and vocational training, a right to employment that pays
a living wage and decent affordable housing, and sufficient retirement income. Immigration issues have also been
addressed, with sound immigration policies in place immigrants successfully integrated into U.S. society.

Unfortunately, after learning about all of the positive changes that have taken place, you all are told that you must
return to 2016. Although you are sure you may not be believed (!), you want to share your findings with individuals
interested in social change when you return. Your task in this briefing is to describe what you have learned about
how and why these changes came to pass, the basic mechanisms of funding and program implementation, and the
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ways in which society had changed because of the policies in place in 2066, with an emphasis on issues related to
social and economic justice. A number of readings included this semester will help shape your thinking here, but
feel free to be creative and incorporate your own perspectives.

You will prepare a 15 minute briefing to be given to your colleagues during the last class. Be creative in how you
present your information!

Following the presentation, each group will submit a list of sources used for the presentation in APA format (one
per group). Each member will also submit feedback (form posted on Canvas) regarding your contributions and the
contributions of other team members in completing this assignment. Note that while typically all members will
receive the same grade, individual grades can be adjusted up or down depending on group responses to how each
person contributed. This presentation will be given on December 1 and will count 15% toward your final
grade.

V. Social Justice Change Project

You are to become actively engaged in a social justice/social change effort of your choice this semester. This can
be a project you can undertake on their own or with other students, or through active participation in an already-
existing change effort.

The purpose of this assignment is to get you out of the classroom and into the community, to learn about a social
justice issue and how it is being addressed, and to learn how to be an advocate for social change. You have a lot of
leeway in what you do to complete your project — it needs to be relevant to your learning, to stretch your comfort
zone (not something you have already done), and to contribute in some way to reducing social and/or economic
injustice. It can be within the School of Social Work, UT, your neighborhood, your community, or beyond.

You will complete a proposal for your action project and submit it to the instructor for approval. During the
semester, you will keep a log of time spent on the project and a journal documenting your effort and reflecting on
the project and what you are learning about social and economic justice. You will also gather relevant
documentation to demonstrate your participation in this project and your learning (photos, video clips, materials
from events attended, etc.). At the end of the semester, you are to submit a portfolio about your project including
this information and a brief self reflection paper discussing what you did, what you learned, and how your efforts
contributed to social and economic justice.

You must submit a social change plan (see form on Canvas) to the instructor delineating your proposed
project and how you plan to implement it no later than September 8.

Your portfolio is due no later than December 8 (the date for the course final exam) at 11:59 p.m. and counts
30% toward your final grade.
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